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CHAPTER IV
FINDINGS AND DISCUSSION
This chapter presents the research findings and discussions of the action research of the implementation peer assessment to improve the students’ speaking English achievement by getting a feedback on it.

A. Research Finding
This section covering the findings in preliminary study, Cycle 1 and Cycle 2. They were described as clear as posible as follow:
1. Preliminary Study
Before applying the teaching through peer assessment, the researcher gave a test orally (interview) to the students in X-A class in order to know what extend the students’ English speaking achievement. This activity was done on April 9th, 2012. It was also as introduction session. The result of this test can be seen in the Table 4.1.
Table 4.1 Students’ English Speaking Achievement in Preliminary Study
	No.
	Nama
	Score of student speaking

	1
	AH
	60

	2
	AW
	60

	3
	ANR
	60

	4
	ARAM
	60

	5
	ATP
	60

	6
	AM
	60

	7
	BL
	60

	8
	D
	60

	9
	DAD
	60

	10
	DDM
	60

	11
	DKS
	60

	12
	EM
	60

	13
	EY
	60

	14
	FA
	60

	15
	H
	70

	16
	HFW
	60

	17
	IS
	60

	18
	INAS
	60

	19
	LP
	60

	20
	LMP
	60

	21
	MS
	60

	22
	MR
	60

	23
	MLH
	60

	24
	MHR
	70

	25
	NB
	60

	26
	NM
	60

	27
	NS
	60

	28
	NIW
	60

	29
	RKH
	60

	30
	RM
	60

	31
	RMG
	60

	32
	SR
	60

	33
	SWP
	60

	34
	SAK
	60

	35
	S
	60

	36
	TUW
	60

	37
	TS
	70

	38
	UK
	70

	39
	WSS
	60

	40
	YAW
	60


Based on the Table 4.1, we can find that about 90 % students got scores under KKM score, and just 10 % students got scores equal with KKM score.
Finally, the researcher concluded that peer assessment was suitable for students of class X-A. The peer assessment was designed to get students’ feedback. 
2. Cycle 1

In the Cycle 1 consisted of revised planning, acting, observing, reflecting. They were described as follow: 

a. Planning 
This planning was arranged based on the lesson plan which was prepared before research. The researcher made peer assessment sheet which was used the students to assess the other students’ performance. They demonstrated the dialogue related with the expression of “invitation”. Each students assessed in their group. It meant that when two students come forward to demonstrate, the other students (eighteen students) assess the students’ performance based on the criteria which was provided.
b. Acting 
The Cycle 1 was done during three meetings. It was conducted on Friday April 13th, 2012, Monday April 23th, 2012 and Friday April 27th, 2012. They would be described as follow:
a) Meeting 1

The meeting 1 was conducted on Friday April 13th, 2012 from 09.30 to 10.45. Based on the lesson plan in meeting 1, the researcher started the class by greeting and then she checked the students’ presence to know who was absent. The researcher acted as the real teacher (English’s teacher), and the students paid attention to her.

Before the teacher explained the material about the invitation, she asked the student to relate the topic which was learned in the first semester. The students still got confused about it. Then she reminded the students by saying “Maybe in your life ever invite someone. What do you say if you want to invite someone?” Two of students answered in Indonesian language “Maukah kamu pergi denganku?”  They got confused to produce the sentence of invitation. Finally, the researcher explained and gave some ways to invite someone and its responses. Then, she asked the students to pronounce the utterances of invitation together and then one by one. After that, the teacher asked two partners of students to demonstrate in front of class using the dialogue which was available by the teacher. 
Before closing the meeting, the teacher reviewed the material which was learned. Then, she gave homework to make dialogue in pair about invitation and its responses, and it would be demonstrated in the next meeting. Finally, the researcher greeted the students and the meeting was over.

b) Meeting 2

It was done on Monday April 23th, 2012 from 07.30 a.m to 09.00 a.m. It was like in meeting 1; the teacher greeted and checked the students’ presence. Then the researcher gave motivation by explaining the goals which would be reached. Besides that, she also reviewed the material (invitation). Directly, she divided the student into two groups speaking. The first group followed the researcher to stay in that class and the second group followed the collaborator teacher to language laboratory. Before they were separated from those groups, the researcher gave the peer assessment form and she explained how to do this form. After that, each of a pair of students demonstrated the dialogue and it would be assessed by others. Those groups conducted this activity at the same time but in different place. Then the researcher and collaborator teacher asked the two students to give general comment orally. Besides that, they also gave reinforcement comment based on students’ performance. The students got motivation and feedback from peer assessment. After all of students’ performance finished, the researcher and the collaborator teacher closed the second meeting by greeting.
c) Meeting 3 (test)

It was done on Friday April 27th, 2012 from 09.30 am to 10.45. The researcher and the collaborator teacher greeted and checked the students’ presence. Then they gave test to the student to know what extend the students’ achievement in speaking English. The researcher gave test to the students who are number 1 to 20 in attendance list. Then the collaborator teacher gave test to the students who had presence number 21 to 40. The form of Cycle 1‘s test can be seen in Appendix 2(A). After all of the students got test, we closed the third meeting by greeting.
c. Observing 

The observation was done in order to get the data about students’ interest and response in teaching speaking English through peer assessment.
The researcher was using observation sheet and field note to know the students’ progress. This form was answered by the collaborator teacher. From the observation could be seen that the teacher often gave motivation about the importance to learn English and always gave motivation to attract students’ enthusiasm. But, the students were noisy and were not in good responses. Beside that, the teacher gave guidance and explained the using of peer assessment form. But, the students sometimes got confused how to do this technique. So, they could’t finish task on time and some of them didn’t enjoy with teaching and learning process. However, some of them got feedback from peer assessment. So they could show good performance and speak English well.
Based on the field note, the students were looked less motivation. It was caused by the new teacher (researcher). However, they were looked enthusiasm when the learning process runs out about an hour. 
This observation check list of first cycle can be seen in Appendix 3 (A).
d. Reflecting

The last step of Cycle 1 was reflecting. The reflection would be explained more detail as follows:

a) Students’ Speaking English Achievement
Based on the result of analysis, the implementation of peer assessment could improve students’ speaking English achievement from the preliminary study. The students could answer the teacher’s question well. Some of them could use the expression of invitation and expression of refusing and accepting invitation. One of examples, when the teacher asked the students about how to refuse someone invitation, the student could answer, “I’d love too, but I have any homework, so I’m sorry.” From their answers could be seen that they had improving to produce the sentences well. The result of the test can be seen in the Table 4.2.
Table 4.2 The List of Students’ Score in Cycle 1
	No
	Name
	Score of speaking element
	Total’ score
	Average 

	
	
	P
	G
	V
	F
	C
	
	

	1
	AH
	4
	3
	4
	5
	5
	21
	70

	2
	AW
	4
	4
	4
	4
	5
	21
	70

	3
	ANR
	4
	4
	4
	3
	4
	19
	63,3

	4
	ARAM
	4
	3
	4
	3
	5
	19
	63,3

	5
	ATP
	4
	3
	4
	3
	5
	19
	63,3

	6
	AM
	4
	4
	4
	4
	5
	21
	70

	7
	BL
	4
	4
	4
	4
	5
	21
	70

	8
	D
	4
	5
	4
	4
	5
	22
	73,3

	9
	DAD
	4
	4
	4
	4
	5
	21
	70

	10
	DDM
	4
	3
	3
	4
	5
	19
	63,3

	11
	DKS
	3
	4
	4
	4
	5
	20
	66,6

	12
	EM
	4
	4
	4
	4
	5
	21
	70

	13
	EY
	3
	3
	4
	4
	5
	19
	63,3

	14
	FA
	3
	4
	4
	3
	5
	19
	63,3

	15
	H
	5
	4
	4
	5
	5
	23
	76,6

	16
	HFW
	4
	4
	4
	3
	5
	20
	66,6

	17
	IS
	3
	4
	3
	4
	5
	19
	63,3

	18
	INAS
	3
	3
	5
	4
	5
	20
	66,6

	19
	LP
	3
	4
	4
	4
	5
	20
	66,6

	20
	LMP
	4
	4
	4
	3
	5
	20
	66,6

	21
	MS
	4
	4
	4
	5
	5
	22
	73,3

	22
	MR
	4
	4
	5
	5
	5
	23
	76,6

	23
	MLH
	4
	3
	4
	3
	5
	19
	63,3

	24
	MHR
	4
	4
	4
	5
	5
	22
	73,3

	25
	NB
	3
	3
	4
	4
	5
	19
	63,3

	26
	NM
	5
	5
	4
	3
	3
	20
	66,6

	27
	NS
	5
	5
	4
	3
	5
	22
	73,3

	28
	NIW
	4
	4
	3
	3
	5
	19
	63,3

	29
	RKH
	4
	4
	4
	4
	5
	21
	70

	30
	RM
	4
	4
	4
	4
	5
	21
	70

	31
	RMG
	4
	4
	4
	4
	5
	21
	70

	32
	SR
	4
	4
	4
	4
	5
	21
	70

	33
	SWP
	3
	4
	4
	4
	5
	20
	66,6

	34
	SAK
	4
	4
	4
	4
	5
	21
	70

	35
	S
	3
	4
	5
	4
	5
	21
	70

	36
	TUW
	4
	3
	5
	4
	5
	21
	70

	37
	TS
	5
	5
	5
	5
	5
	25
	83,3

	38
	UK
	5
	5
	5
	5
	5
	25
	83,3

	39
	WSS
	4
	4
	4
	4
	5
	21
	70

	40
	YAW
	3
	4
	5
	4
	5
	21
	70


*Speaking element (P,G,V,F,C) can be seen in chapter 2.

From Table 4.2, it could be seen that 23 students’ score were above and equal to KKM score (70) and 17 students’ score were under KKM score. 

The percentage of the students’ score which were above KKM score can be seen below:
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             40


 = 57, 5 % 
Although some of students could produce the sentence of “invitation” well, but, it is just 57,5%. So, it didn’t meet the criteria of success.
b) Students ‘ Comfort

Beside from the result of the test, the criteria of success also could be seen from students’ comfort in Table 4.3.
Table 4.3 The List of Students’ Comfort Result Cycle 1.

	No. 
	Name
	% Yes
	% No
	Total

	1
	AH
	60 %
	40 %
	100 %

	2
	AW
	60 %
	40 %
	100 %

	3
	ANR
	60 %
	40 %
	100 %

	4
	ARAM
	30 %
	70 %
	100 %

	5
	ATP
	40 %
	60%
	100 %

	6
	AM
	60 %
	40 %
	100 %

	7
	BL
	60 %
	40 %
	100 %

	8
	D
	60 %
	40 %
	100 %

	9
	DAD
	30 %
	70%
	100 %

	10
	DDM
	60 %
	40 %
	100 %

	11
	DKS
	60 %
	40 %
	100 %

	12
	EM
	60 %
	40 %
	100 %

	13
	EY
	60 %
	40 %
	100 %

	14
	FA
	30 %
	70%
	100 %

	15
	H
	40 %
	60%
	100 %

	16
	HFW
	40 %
	60%
	100 %

	17
	IS
	20%
	80%
	100 %

	18
	INAS
	60 %
	40 %
	100 %

	19
	LP
	60 %
	40 %
	100 %

	20
	LMP
	60%
	40%
	100 %

	21
	MS
	70%
	30%
	100 %

	22
	MR
	60 %
	40 %
	100 %

	23
	MLH
	60 %
	40 %
	100 %

	24
	MHR
	70 %
	30%
	100 %

	25
	NB
	60 %
	40 %
	100 %

	26
	NM
	40 %
	60 %
	100 %

	27
	NS
	60 %
	40 %
	100 %

	28
	NIW
	60 %
	40 %
	100 %

	29
	RKH
	60 %
	40 %
	100 %

	30
	RM
	60 %
	40%
	100 %

	31
	RMG
	40 %
	60%
	100 %

	32
	SR
	40 %
	60%
	100 %

	33
	SWP
	30 %
	70%
	100 %

	34
	SAK
	10%
	90%
	100 %

	35
	S
	70%
	30%
	100 %

	36
	TUW
	60 %
	40 %
	100 %

	37
	TS
	60 %
	40%
	100 %

	38
	UK
	60 %
	40%
	100 %

	39
	WSS
	70%
	30%
	100 %

	40
	YAW
	60 %
	40%
	100 %


From the Table 4.3, it could be seen that 27 students got pleasant in teaching and learning proccess and 13 students were not pleasant about it.

P =    ∑xo    x 100 %

          ∑n

P =   27    x 100 %

        40

P =   67, 5 %
 The percentage above shows that the students were not yet pleasant to teaching and learning English process because the researcher find 67, 5% and it didn’t meet the criteria of comfort.
 In conclusion, this action research needed to be continued to the next cycle or cycle II. 
3. Cycle 2
In the Cycle 2 also consisted of revised planning, acting, observing, reflecting. They would be described as follow: 
a. Revised planning
The planning of  Cycle 2 was almost the same with the Cycle 1. The planning of action in second cycle was arranged based on the result of the reflection in the first cycle. The descriptions are below: 
(1) Pre-application: making peer assessment more focused on the topic, scale of assessment consisted of three parts, namely: Yes, Sometimes and No, (See Appendix 4 (B). Beside that, choosing partner at random. It means that the students would demonstrate the dialogue with the different friends who were not the same in intelligence. 
(2) During application: The students used peer assessment form by checking the assessment scale and gave general comment oraly to the other students’ performance. 
(3) After application: Giving reward to the best partner and naughty students who participated in teaching learning process. 
b. Acting
In this acting, the researcher also applied in three meetings. The meeting of Cycle 2 was conducted on Friday May 4th, 2012 , Monday May 7th, 2012 and Friday May 11th, 2012. They would be described as follow:
a) Meeting 1

The first meeting was conducted on Friday May 4th, 2012 from 09.30 to 10.45. Based on the lesson plan in meeting 1, the researcher started the class by greeting and then she checked the students’ presence to know who was absent. The researcher acted as the real teacher, and the students paid attention to her.
Before the teacher explained the material about expression of surprise, she asked to the student related the topic. The students still got confused about it. Then she gave remembering to the students by saying “Maybe in your life ever got surprising news. What do you say if you got surprise?” The  students answered “haah apa..........?”  They got confuse to produce the sentence of surprise. Finally, the researcher explained and gave some ways to make surprise’ sentences. Then, she asked the students to pronounce the utterances of surprise together and then one by one. After that, the teacher asked two partners of students to demonstrate in front of class using the dialogue which was prepared by the teacher. Then, she gave reward to the students who want to demonstrate the dialogue in front of class. 
Before closing the meeting, the teacher reviewed the material which was learned. Then, she gave homework to make dialogue in pair about expression of surprise, and it would be demonstrated in the next meeting. The teacher changed the partner of students randomly. Finally, the researcher greeted the students and the meeting was over.
b) Meeting 2

It was done on Monday May 7th, 2012 from 07.30 am to 09.00 am. It was like in meeting 1; the teacher greeted and checked the students’ presence. Then the researcher gave motivation by explaining the goals which would be reached. Besides that, she also reviewed the material (expression of surprise). Directly, she divided the student into two groups speaking. The first group followed the researcher to stay in that class and the second group followed the collaborator teacher to language laboratory. Before they were separated from those groups, the researcher gave the peer assessment form and she explained how to do this form. The form of peer assessment more focus in expression of surprise and the assessment scale is just simple, they are “Yes, Sometimes, and No.”  After the form was explained by the teacher, each of a pair of students demonstrated the dialogue and it would be assessed by others. They are looked very enthusiastic and very active. Those groups conducted this activity in same time and different place. Then, the researcher and collaborator teacher asked the two students to give general comment orally. Besides that, they also gave reinforcement comment based on students’ performance. The students got motivation and feedback from peer assessment. After all of students’ performance finish. The teacher and collaborator teacher gave reward to the best students’ performance. The researcher and the collaborator teacher closed the second meeting by greeting.
c) Meeting 3 (Test)
It was done on Friday May 11th, 2012 from 09.30 am to 10.45. This session was like test on cycle 1 but different topic. The researcher and the collaborator teacher greeted and checked the students’ presence. Then, they gave test in second cycle to the student to know what extend the students’ achievement in speaking English which is related with the topic (expression of surprise). The researcher gave test to the students who had presence number 1 to 20. Then the collaborator teacher gave test to the students who had presence number 21 to 40. The form of this test can be seen in Appendix 2 (B). After all of the students got test, we closed the third meeting by greeting. 
c. Observing

The collaborator teacher observed the whole activities in which there were some progressions both of students and teaching learning process itself. The teacher always gave motivation and guidance to the students in assessing. Beside that, the teacher always explained the using of peer assessment sheet. Thus, the students paid attention well in teaching and learning process and they were not confused to assess the other students. They also could finish the task on time. Finally, they got feedback to speak English well. The result of observation in cycle 2 can be seen in Appendix 3 (B). Beside the observation checklist, there was also field note which is used to observing the student that there wasn’t in observation check list. From field note, the students felt enthusiastic, enjoy, active and interested in teaching speaking especially through peer assessment. 
d. Reflecting 
The reflection of second cycle would be described as follow:
a) Students’ Speaking English Achievement
Based on the implementation of peer assessment in second cycle, the students’ speaking English achievement could improve from the the first cycle. Almost all of the students could answer the teacher’s question well. They could make the expression of surprise well. One of examples, When the teacher asked to the students to make the expression of surprise about the conditions of Blado beach’ scenery, some of the students can use the statement,” What a beautiful Scenery.” Beside that, there were also the students who used the statement, “ How beautiful.“  From their answers, it could be seen that they have improvement to produce the sentences well. The students’ score  could be looked in the Table 4.4.
Table 4.4 The List of Students’ Score in Cycle 2

	No
	Name
	Score of speaking element
	Total’ score
	Average 

	
	
	P
	G
	V
	F
	C
	
	

	1
	AH
	5
	4
	4
	5
	5
	23
	76,6

	2
	AW
	5
	4
	4
	5
	5
	23
	76,6

	3
	ANR
	4
	4
	4
	4
	4
	20
	66,6

	4
	ARAM
	4
	4
	4
	4
	4
	20
	66,6

	5
	ATP
	4
	4
	4
	4
	4
	20
	66,6

	6
	AM
	5
	5
	5
	5
	5
	25
	83,3

	7
	BL
	4
	5
	4
	4
	5
	22
	73,3

	8
	D
	5
	5
	5
	5
	5
	25
	83,3

	9
	DAD
	5
	4
	4
	5
	5
	23
	76,6

	10
	DDM
	4
	4
	4
	4
	5
	21
	70

	11
	DKS
	5
	4
	4
	5
	5
	23
	76,6

	12
	EM
	4
	4
	4
	4
	5
	21
	70

	13
	EY
	4
	4
	4
	4
	5
	21
	70

	14
	FA
	4
	4
	4
	4
	5
	21
	70

	15
	H
	5
	6
	5
	5
	6
	27
	9

	16
	HFW
	4
	4
	4
	4
	5
	21
	70

	17
	IS
	4
	4
	4
	4
	5
	21
	70

	18
	INAS
	5
	5
	5
	5
	5
	25
	83,3

	19
	LP
	4
	4
	4
	4
	5
	21
	70

	20
	LMP
	4
	4
	4
	4
	5
	21
	70

	21
	MS
	4
	4
	4
	5
	5
	22
	73,3

	22
	MR
	5
	5
	5
	5
	6
	26
	86,6

	23
	MLH
	4
	4
	4
	4
	5
	21
	70

	24
	MHR
	5
	5
	5
	5
	6
	26
	86,6

	25
	NB
	5
	5
	5
	5
	6
	26
	86,6

	26
	NM
	5
	5
	5
	5
	5
	25
	83,3

	27
	NS
	4
	4
	4
	4
	5
	21
	70

	28
	NIW
	5
	5
	5
	5
	6
	26
	86,6

	29
	RKH
	5
	5
	5
	5
	5
	25
	83,3

	30
	RM
	4
	4
	4
	4
	5
	21
	70

	31
	RMG
	5
	5
	5
	5
	6
	26
	86,6

	32
	SR
	4
	4
	4
	4
	5
	21
	70

	33
	SWP
	4
	4
	4
	4
	5
	21
	70

	34
	SAK
	4
	4
	4
	4
	5
	21
	70

	35
	S
	5
	5
	5
	5
	6
	26
	86,6

	36
	TUW
	5
	5
	5
	5
	5
	25
	83,3

	37
	TS
	5
	5
	5
	5
	5
	25
	83,3

	38
	UK
	6
	6
	5
	6
	6
	29
	96,6

	39
	WSS
	4
	4
	4
	4
	5
	21
	70

	40
	YAW
	4
	4
	4
	4
	4
	20
	66,6


Based on the table 4.4, it can be seen that 36 students’ score are above and equal to KKM score (70) and 4 students’ score were under KKM score. 

The percentage of the students’ score which were equal and above KKM score can be seen below:

P = ∑xo    x 100 %

         ∑n

     =       36    x 100 %


40


 = 90 % 
It could be concluded that the students’ speaking English achievement in the Cycle 2 more increased from  the Cycle 1. It could be seen from the progression of percentage from 57,5% to 90%. 
b) Students’ Comfort
The result of Questionnaire in Cycle 2 can be seen in Table 4.5.

Table 4.5 The List of Students’ Comfort in Cycle 2. 

	No. 
	Name
	% Yes
	% No
	Total

	1
	AH
	60  %
	40  %
	100 %

	2
	AW
	40 %
	60 %
	100 %

	3
	ANR
	50 %
	50 %
	100 %

	4
	ARAM
	30 %
	70 %
	100 %

	5
	ATP
	60 %
	40 %
	100 %

	6
	AM
	60 %
	40 %
	100 %

	7
	BL
	80 %
	20 %
	100 %

	8
	D
	60 %
	40 %
	100 %

	9
	DAD
	70 %
	30 %
	100 %

	10
	DDM
	50 %
	50 %
	100 %

	11
	DKS
	70 %
	30 %
	100 %

	12
	EM
	70 %
	30 %
	100 %

	13
	EY
	60 %
	40 %
	100 %

	14
	FA
	80 %
	20 %
	100 %

	15
	H
	40 %
	60 %
	100 %

	16
	HFW
	60 %
	40 %
	100 %

	17
	IS
	40 %
	60 %
	100 %

	18
	INAS
	70 %
	30 %
	100 %

	19
	LP
	80 %
	20 %
	100 %

	20
	LMP
	70 %
	30 %
	100 %

	21
	MS
	50%
	50%
	100 %

	22
	MR
	70 %
	30 %
	100 %

	23
	MLH
	40 %
	60 %
	100 %

	24
	MHR
	60 %
	40%
	100 %

	25
	NB
	60 %
	40 %
	100 %

	26
	NM
	50 %
	50 %
	100 %

	27
	NS
	50 %
	50 %
	100 %

	28
	NIW
	80 %
	20 %
	100 %

	29
	RKH
	70 %
	30 %
	100 %

	30
	RM
	80 %
	20 %
	100 %

	31
	RMG
	60 %
	40 %
	100 %

	32
	SR
	90 %
	10 %
	100 %

	33
	SWP
	60 %
	40 %
	100 %

	34
	SAK
	100 %
	 0 %
	100 %

	35
	S
	90%
	10%
	100 %

	36
	TUW
	70 %
	30 %
	100 %

	37
	TS
	90 %
	10 %
	100 %

	38
	UK
	60 %
	40 %
	100 %

	39
	WSS
	80%
	20 %
	100 %

	40
	YAW
	40 %
	60 %
	100 %


Based on the table 4.5 can be seen that 27 students got pleasant in teaching and learning process and 13 students were not pleasant about it.
P =   ∑xo    x 100 %

          ∑n

P =   33    x 100 %

        40

P = 82, 5 %
The teacher and collaborator teacher concluded that the students’ comfort in second Cycle got progressions  because  the precentage increased from 67,5 % to 82,5 %. It means that the students felt pleasant in teaching and learning process.
Based on those reflections, the researcher concluded that applying of peer assessment in Cycle 2 for teaching speaking is very effective to get students’feedback and reached criteria of success.
B. Research Discussion
The result of the test which is done in preliminary study, Cycle 1 and Cycle 2  increased from 10 % to 57.5 % until 90 %. The graph of students’ test progress could be looked in figure 4.1.
Figure 4.1 The Graph of Students’ Test Progress
Based on the figure 4.1, the researcher and collaborator teacher took a summary that the criteria of success of this research could be achieved and be stopped in Cycle 2. So, peer assessment improved the students’ achievement if it was used in teaching learning process especially in teaching speaking English. Because of peer assessment, the students got feedback from it. It was supported by Bostock (2000) that using peer assessment was intended to obtain feedback and to improve skills.
Beside the test, the questionnaire of students’ comfort also had the progress from cycle 1 to cycle 2. They are 67,5 % to 82,5 %. The graph of students’ comfort progress could be looked in figure 4.2.
Figure 4.2 The Graph of Students’ Comfort Progress


Based on the figure 4.2, we concluded that the students’ comfort exceeded the criteria of success. It showed that the teaching speaking through peer assessment could create the students’ comfort. This finding supported the statement of Boud (Zulrahman, 2007) that implementing of peer assessment must support the learning invironment. The students could feel pleasant
By using peer assessment in the classroom of MA Nurul Ulum Munjungan. The researcher found the strengths and the weaknesses. It would be described as follow: 
1. The Strengths of Peer Assessment

In this research, the researcher would explain the strengths which was found as long as conducting this research. The strengths were (1) peer assessment was one of kinds of assessment that could give the students’ feedback. It was supported by Zulrahman (2007), and Bostock (2000) that using peer assessment was intended to obtain feedback and to improve skills. (2) It could give motivation to the students in learning speaking. It supported Boud (Zulrahman, 2007)  that implementing of peer assessment must support the learning invironment. (3) It could make the students more enthusiastic in teaching leaning process because they could take out their free opinion. It supported the Hall ‘s research (1995)  that the students felt pleasant in conducting peer assessment. They stated that they assessed as what be felt by them. (4) for the teacher, it could make the teacher easy to transfer their knowledge, especially in speaking.

2. The Weaknesses of Peer Assessment
Beside the strengths, the researcher also found that peer assessment  has some weaknesses. They were: (1) The students got confused to assess others. (2) They were less confident to assess others. It was supported by Zulrahman (2007) that the students were less capable to assess others and felt not confident in assessing. (4) Discrimination or subjectivity of students to others gave affect in assessing. It was supported by Bostock (2000) that relationship and feeling will influence the assessment. (5) having long time in assessing.  
Although there were weaknesses, peer assessment can be overcome by: (1) notifing as early as possible about the purpose and benefits of peer assessment to students, (2) using clear assessment criteria, (3) negotiation of criteria, (4) learning objective, (5) double anonymity of assessors and assessed, and by using multiple assessors to each section of work (Bostock, 2004).

Implementation of peer assessment is not easy because the assessment is only done by the students. Therefore, to implement the Peer Assessment in advance the students should be trained several times so that they understand what should be discussed with the students in accordance with the materials that they understand in order to assess clearly.
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