10

CHAPTER II
REVIEW OF RELATED LITERATURE
In this chapter the researcher presents of the definition of reading, teaching reading, reading process, reading achievement, reading assessments, the texts, schema theory and background knowledge in reading, questioning strategies, Pre-Questioning before reading technique, and previous studies.
A. The Definition of Reading
There are many definition of reading. These can be studied from a list of different definitions of reading it is defined from different point of view. According to Lado in Language Testing, The Construction and Use of Foreign Language Tests, “Reading in a foreign language consists of grasping meaning in that language though its written representation” (Lado, 1967:223).
Based on S. Pang, et. al., (2003: 6) reading is about understanding written texts. It is complex activity that involves that perception and though. Reading consists of two related processes: word recognition and comprehension.
The view Christie Nuttal as quoted by Simanjuntak in Fitroturromah defines reading is meaningful interpretation of printed or written verbal symbols. It mean that reading is result of interaction between the perception of graphic symbols that present language and the reader’s language skills, and the knowledge of the world in this process the reader tries to recreate the meaning intended by the writer (Fitroturrohmah, 2010: 9).
Based on explanation above, the writer concludes that reading is a process to convey the message or information. By reading, the reader will know what they read and challenged to response the ideas of the author. In order to make the messages or information that comes from the author can be understood and comprehended easily by the reader.
B. Teaching Reading 
Teaching language is not easy. Not all people can teach. Based on Lomax and Ferguson (2002: 81), at the moment it seems as is almost any body with the status of native speaker of the language can get instant qualification as a English teacher. But if we want a pedagogic profession, when we have to stake out a clear area of expert knowledge that enable us to defined our subject with professional authority. 

In How to Teach English, Harmer explain about the principle behind the teaching of reading (2001: 70-71). What are the principles?

1. Reading isn’t a passive skill.

Reading is an incredibly active occupation. To do it successfully, we have to understand what the words mean, understand the arguments and. If we do not do these things – and if the students do not do these things- then we only scratch the surface of the text and we quickly forget it.
2. Students need to be engaged whit what they are reading

As with everything else in lesson, students who are not engaged with the reading text-not actively interested in what they are doing-are less likely to benefit from it. 
3. Students should be encouraged to respond to the content of the reading text, not just the language.

The important things of reading are the students study the reading texts for the way they use the language, the number of paragraph they contain, to respond to the massage of texts.  
4. Prediction is a major factor in reading.

When we read texts in our own language, we frequently have a good idea of the content before we actually read. Expectations are set up and the active process of reading is ready to begin, our brain is starts predicting the text. 
5. Match the task to the topic.

Once of decision has been taken about what reading texts the students are going to read, we need to choose good reading task.  

6. Good teacher exploit reading text to the full.

A good teachers integrate the reading text into interesting class sequences, using the topic for discussion and further tasks, using the language for study and later activation. 
In other book, T. Vacca and L. Vacca (1999: 212) also explain that “Talking to learn helps students explore, clarify and think about ideas and concepts they encounter in reading and writing”.
C. Reading Process
There are some of the key theoretical and empirical perspectives on the nature of reading and learning to reading (Nunan, 1991: 63). 
1. Bottom-up and top-down views on reading.

The bottom-up approach dominated both first and second language research and theory. According to Cambourne (1979) in Nunan(1991: 64), it was the basis of the vast majority of reading schemes. Many people will recall with distaste he basic primers with their highly improbable stories which were use to develop early literacy skill. One reason for the survival of this approach in the face of criticism is that it seems a reasonable and logic explanation of what happen we read.

The top-down approach, Cambourne (1979) in Nunan book, also provides the following schematization of the approach. 
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From the diagram, it can be seen that this approach emphasizes the reconstruction of meaning rather then the decoding of the form. The interaction of the reader and the text is central to the process, and readers bring to interaction their knowledge of the subject hand, knowledge of and expectation about how language work (Nunan, 1991: 66).
2. Schema theory and reading.
This term is chosen by cognitive psychologist (Nunan, 1991: 67). According to Minsky in Nunan said that human memory consist of of sets of stereotypical situation (frames) which guide comprehension by providing a framework for making sense of experiences (1991: 67). Schema Theory is the source of some questions like: How do readers construct meaning? How do they decide what to hold on to, and having made that decision, how do they infer a writer’s message? The reader brings information, knowledge, emotion, experience, and culture (Brown, 2001: 299).
D. Reading Achievement

Individuals with a need for achievement find their motivation in accomplishing their goals and engaging in self-improvement strategies. These individuals tend to take responsibility for their actions and thrive on appropriately difficult challenges. Individuals who are motivated by achievement needs value feedback on their performance and apply it (Solomon et. al., 2012: 28).

Achievement is a measurement, to know the goal of teaching and learning process is done or not. To measuring reading achievement test is needed. Based on Allison, draw up specifications for a test of reading comprehension in terms of texts type, reading abilities, kinds of inferences and understanding of linguistic features in contexts that should be tested (1991: 129). The reading testing we can directly in teaching and learning activities in the class. We didn’t need special time to do it.
E. Reading Assessment

To be valid, assessments should provide students with multiple opportunities to apply their reading skills to a variety of real-life texts and tasks (Valencia et. al.: 1989). According to McEwan in Ruscoe said that “In schools where students are learning to read as well as reading to learn, administrators and teachers must know how every student is progressing in reading at any given time – not just the students who are having difficulties in reading.  Assessments that give a global picture of students’ reading achievement are not sufficient to plan instruction, enrichment, or remediation (Ruscoe, 2003: 5)”.

According to Brown there are designs the four main types of reading assessments (2004: 189), there are:

1. Perceptive reading

Assessment of literacy is no easy assignment, and if you are interested in this particular challenging area further reading beyond this book is advised. Assessment basic reading skill may can by carried out in a number of different ways.

a. Reading aloud
The test-taker sees separate letter, words, and/or short sentences and reads them aloud, one by one, in the presence of an administrator.

b. Written response

The same stimuli are presented, and the test-taker’s task is to reproduce the problem in writing. 

c. Multiple-Choice

Multiple-choice responses are not only a matter of choosing one of four or five possible answer. Its can be useful in low levels of reading.

d. Picture-Cued Items

Test-taker’s are shown a picture, such as the one on the next page, along with a written text and are given one of a number of possible tasks to perform.  
2. Selective reading

Here are some of possible tasks you can use to assess lexical and grammatical aspects of reading ability. 

a. Multiple-Choice (for Form-Focused Criteria)

It’s the most popular method of testing a reading knowledge of vocabulary and grammar. It is to administer and can be scored quickly. 

b. Matching-Tasks

At this selective level of reading, the test-taker’s task is simply to respond correctly. This makes matching an appropriate format. The most frequently appearing criterion in matching procedure is vocabulary.
c. Editing Tasks 

Editing for grammatical or rhetorical errors is a widely used test method for assessing linguistic competence in reading.

d. Picture-Cued Tasks 

Picture and photographs may be equally well utilized for examining ability at the selective level.

e. Gap-Filling Tasks 

An extension of simple gap-filling tasks is to create sentence completion items. 

3. Interactive reading

Interactive tasks may therefore imply a little more focus on top-down processing than bottom-up. 

a. Cloze Tasks

Its is the ability to fill gaps in a incomplete image (visual, auditory or cognitive) and supply (from background schemata) omitted details.
b. Impromptu Reading Plus Comprehension Question

The traditional “read a passage and answer some question” technique is undoubtedly the oldest and the most common. 

c. Short Answer Task 

A reading passage is presented and the test-taker’s reads question that must be answered in a sentence or two.

d. Editing (Longer Texts)

This is to find the grammatical error in a passage.
e. Scanning

Scanning is a strategy used by all readers to find relevant information in the text. Assessment in scanning is carried out by presenting test-takers with a text and requiring rapid identification of relevant bit of information. 
4. Extensive reading

Assessing extensive reading is the expected response from the readers is likely to involve as much written (or sometimes oral) performance of reading. The test-takers is response to an article or story, one could argue that a greater emphasis in placed on writing than on reading.  
There are the applications are task that are unique to extensive reading:

a. Skimming Tasks

It is a prediction strategy used to give the readers a sense of the topic and purpose of the text, the organization of the text, the perspective or point of view of the writer, its easy or difficulty, and/or its usefulness to the readers. 
b. Summarizing and Responding

One of the common mean of assessing extensive reading is to ask the test-takers to write summary of the text. According to Lmao in Brown (2004: 214), the criteria for assessing summary:

1) Expresses accurately the main idea and supporting ideas.
2) Is written in students own word, occasional vocabulary from the original text is acceptable.

3) Is logically organized.

4) Display facility in the use of language to clearly express ideas in the text.

c. Note-Taking and Outlining

This strategies training that learners gain the retaining information through marginal notes that highly key information or organization outlines that put supporting ideas. The teacher hopes this is can be effectiveness reading strategies.
Most teachers are familiar with asking questions to determine comprehension of reading passages. The teacher makes a copy of one page from a short reading passage of story students have been asked to read. On the reverse side of this page, the students respond independently to several comprehension questions posed by the teacher. After checking student’s responses, the teacher has a record of each student’s comprehension level with a known text (O’malley and Pierce, 1996: 118). A popular alternative to multiple-choice question following reading passages is the age-old short answer format. A reading passage is presented and the test-taker’s reads question that must be answered in a sentence or two (Brown, 2004: 207)
F. The Texts
The subject matter of a book or the text is also an important factor. For instance, readers with substantial prior knowledge of a subject will be able to use their knowledge to read more difficult texts. For both children and adults, native and non-native speakers, is important to use authentic materials. It is also important to use a variety of authentic texts, including both information texts and narrative or story texts  Students often have an easier time reading information texts when they can use their knowledge of the topic (S. Pang et al: 2003: 17).
Broughton et al (1978: 94), in Teaching English as a Foreign language concern about, In discussing the complex nature of the reading skill it was pointed out that reading involves correlating elements of language with meaning. The most familiar of all elements of language are 'words' and it must be quite clear that part of what is involved in understanding a text is understanding the meanings of individual words in that text. So, in reading process text is the most important thing to reach the goal of teaching and learning process. 
G. Schema Theory and Background Knowledge in Reading
Schema Theory is the source of some questions like: How do readers construct meaning? How do they decide what to hold on to, and having made that decision, how do they infer a writer’s message? The reader brings information, knowledge, emotion, experience, and culture – that is, schemata (plural) – to the printed word, Brown (2001: 299).

Beside that, this idea also support by Clarke and Silberstein in Brown (2001: 299) capture the definition of schema theory as follows: “Research has shown that reading is only incidentally visual. More information is contributed by the reader than by the print on the page. That is, readers understand what they read because they are able to take the stimulus beyond its graphic representation and assign it membership to an appropriate group of concepts already stored in their memories…….Skill in reading depends on the efficient interaction between linguistic knowledge and knowledge of the world”.
There are two categories of schemata (Brown, 2001: 300), as follows: 

1. Content Schemata include what we know about people, the world, culture, and the universe

2. Formal Schemata consist of our knowledge about discourse structure. 
 According to Carrel and Eisterhold in Nunan (1999: 258) about schema theory, the process of interpretation is guided by the principle that every input is mapped against some existing schema and that all aspects of that schema must be compatible with the input information. The researcher concludes that the use of pre-questioning is to build readers’ content schemata which are related to the background of knowledge.
H. Questioning Strategies

The most important key to create an interactive learning is the initiation of interaction from the teacher by using question, Brown (2001:169). Appropriate questioning can fulfill a number of different functions, such as: 

1. Teacher questions give students the opportunity to produce language comfortably without having to risk initiating language themselves. 

2. Teacher question can serve to initiate a chain reaction of students interaction among themselves.  

3. Teacher questions giving immediate feedback about students’ comprehension. 

4. Teacher questions provide students with opportunities to find out what they think. As they are nudged into responding to questions about, say, a reading, they can discover what their own opinions and reactions are. This self-discovery can be especially useful for a pre-reading activity.      


Perhaps the simplest way to conceptualize the possibilities is to think of a range of questions, beginning with display questions that attempt to elicit information already known by the teacher and the students. In this study, the writer interested to use pre-questioning in order to make the general frame of the knowledge.    
I. Pre-Questioning 
Successful readers ask question and seek answer when they read. Asking questions helps readers monitor their comprehension and stay engaged and interested in their reading. D’Ambrosini (2004) said that “Before reading, good readers speculate about what might happen in the story. 

Based on Brown’s (2001) explanation of display questions, schema theory and students’ background knowledge explanation. He also defined pre-questioning implicitly as some questions which are provided before the students read the whole text, in order to build the students’ interest and motivation, also their cognitive factors and Pre-Questioning is very useful to activate the schemata, thus the students can predict what will be faced by them in the reading text.
Acording to Pregory and Boyle in Tingastuti (2011) said that reading needs the students’ background knowledge, the students ‘linguistic knowledge of the target language, and the strategies or techniques the students use to tackle the text. Synthesizing the above definitions, the present study claims that reading causes readers to participate with the writer and comes as close as possible to the writer’s point of view by looking at the key words, main ideas, supporting details and details of the written text. Readers might also able to draw conclusion, give evidence, analyze the passage, make prediction, solve problems encountered, give opinion and evaluate the value of the material. 
Based on the explanation, by using Pre-Questioning will activated the students background knowledge. When the background knowledge is activated, the students will easy to comprehend the text and answer the question.
According to Harmer in Smahillah (2012), there are some kinds of Pre-Questioning, they are: 
1. Pre-Questioning before reading to confirm expectations
The use of Pre-Questioning as a tool for placing great emphasis on the lead-in stage (where students are encouraged to become interested in the subject matter of the text), encourages students to predict the content of the text, and gives them an interesting and motivating purpose for reading.
2. Pre-Questioning before reading to extract specific information 
Pre-Questioning as a tool to force the students to extract specific information from the text. They are going to answer before reading the text. If they do this it will be possible for them to read in the required way, they should seen the text only to extract the information the questions demand.  

3. Pre-Questioning before reading for general comprehension
In this case Pre-Questioning used to build up the students’ prior knowledge.

4. Pre-Questioning before reading for detailed comprehension
This kind of Pre-Questioning intends to give the students some detailed information that should be found by them in the whole of the text.
Based on the explanation above, in this study the writer only concern two kinds of Pre-Questioning, they are: Pre-Questioning before reading for general comprehension and the Pre-Questioning before reading to confirm expectations. In order to deal with students’ background knowledge and activating schemata. In other hand, Pre-Questioning before reading will helps the students to brainstorming, to remembering, to recall their background knowledge and their last memories. Their knowledge and the last memories will helps the students to answer the question, to understanding the texts and find the message of the texts.
J. Previous Studies 
Swaffar et. al. in Wiedyani (2010) state that previewing techniques have benefits that allow students to formulate hypotheses about text. Then, Chia in Wiedyani (2010) said that the purpose of Pre-Questioning is to help readers to predict or make some guesses about what is in the text and thus activate effective top down processing for reading comprehension. Several stimuli in a text, such as the title, illustrations, photographs, or subtitles, are usually closely connected to the author’s ideas and content of the text.
According to Magdalena (2007), there is significant effect of treatment with Pre-Questioning on the reading comprehension achievement of the second grade students of IPS classes at SMAN-2 Jekan Raya Palangkaraya. There are some intervening variables that can influence the result of this study. They are as follow:

1. Students’ prior knowledge.
2. Learning style of the students.
3. Background education of the teacher.
4. Social economic of the students.
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