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CHAPTER II
REVIEW OF RELATED LITERATURE

In this chapter, the writer gives explanation about contextual teaching and learning (CTL), components of CTL, strategies of CTL, teaching grammar, and review of previous research. 
A. Contextual Teaching and Learning

1. Teaching Approach by Using CT L 

The concept of contextual teaching and learning (CTL) is taken from the principles, which are already known by many people. John Dewey introduces this approach for the firs time in 1916 as a learning method, which is related to the student’s interest and experience
. 
CTL developed by The Washington State Consortium for Contextual Teaching and Learning, one that involves 11 colleges, 20 schools and institution which educations at United States of America. One of activity it is coach and gives chance to teachers from six provinces at Indonesian for contextual approaching studying at United States of America, via SLTP Depdiknas's directorate.

Contextual teaching and learning involves making learning meaningful to students by connecting to the real world. It draws upon students’ diverse skills, interests, experiences, and cultures and integrates these into what and how students learn and how they are assessed. In other words, contextual teaching situates learning and learning activities in real-life and vocational contexts to which students can relate, incorporating not only content, the “what” of learning but the reasons why that learning is important.
There are some definitions of CTL:  
a. The US Department of Education Office defines CTL as a conception of teaching and learning that help teacher related subject matter content to real world situation. It motivates students to make connections between knowledge and the applications to their lives as family members, citizens, and workers
. 

b. According to Johnson, CTL is an educational process that aims to help students see meaning I the academic subjects with context of their daily live that is with the context of their personal, social and cultural circumstance
.
c. CTL is an approach of teaching and learning that related the materials and classroom activities to real situation and actual experience focusing on the learning process leading to creativity, critically thinking, problem solving and being able to apply their knowledge in their daily lives
.

   To understand on more visceral contextual learning concept, COR (centre for occupational research) at America enlightens to become five concepts those resumed as REACT, which is relating, experiencing, applying, cooperating, and transferring.

1. Relating is form of learn in the context of real life or reality experience. Learning shall be used to connect the daily situation with new information for comprehended or with problems to be solved.
2. Experiencing is learn in the context of exploration, find, and creation. This mean that science which gotten by the students trough learning, that thrusting a critical thinking process trough inquiry's cycle.
3. Applying is learn in the form of implementing the result of learning into application and practical need. In practice, students applies concept and information into future life that is imagined.
4. Cooperating is learn in the form of shared information and experience, mutual response, and mutual gets communication. This learning not only help student about learning material, but also consistence with contextual learning’s emphasis in real life. In real life students will be joining the living one citizen and communicate with other citizen.
5. Transferring is the learning activity in the form of employing science and experience based on new context  to get science and experience a new one.
The learning goals may be based on (1) state, local, and/or professional association content standards from the involved disciplines; (2) such skills as the Secretary’s Commission on Achieving Necessary Skills (SCANS 1991), WorKeys® (ACT 2001), and other family, employability, and process competencies; and (3) higher-order thinking skills such as problem solving, critical thinking, and decision making.
 
In the context of the students require understanding what mean of learning, its benefit, in what status they are and how reach it. With this statement, the students realize that what they studied will be useful for their future life. So that they will make their position as their own self that has a useful need supplies for their future life.
B. Components of Contextual Teaching and Learning
1. Constructivism

Theory of philosophy conceptions require teachers first to understand the theory underlying the methodology and then to teach in such away that the theory is realized in the classroom practice. Basically, to a constructivist, learner are all individual who will bring a different set of knowledge and experience to the learning process and will make sense of the world and the situation they are faced with in ways that are personal to them.

The learning philosophy that charge students to arrange and builds meaning on new experience that is gone upon on particular science. In a general we have also apply this philosophy in everyday learning, which is while we design of students’ learning work, practice works, writing composition, demonstration, creating idea, etc. “What learners do when they learn is to raise their existing knowledge into their consciousness and map new information onto their current schemata, thereby constructing new meanings that are personally significant”
. 
From a constructivist viewpoint, learning is not conserved of as the acquisition of predetermined knowledge or skills to be measure according to some external standard. Rather, it is concerned with learners constructing their own knowledge or understanding in ways that are personal to them sot hat what they learn has personal significance.
2. Questioning

The most basic way teachers stimulate interaction, thinking, and learning in the classroom is trough the use of question. The research literature on question and questioning has grown since 1970s primarily because of the movement to identify those teacher behavior and technique that contribute to students’ learning gains.

Questioning is one of the most influential teaching acts because of its potential to stimulate student interaction, thinking, and learning
.
1. Questioning can be used to accomplish a wide variety of instructional purposes in the classroom. Purposes include reviewing materials previously read or studied, diagnosing students’ abilities, stimulating critical and creative thinking, arousing interest in a topic, etc.

2. Questioning positively influences students’ achievement. Several questioning techniques also positively correlate with students’ achievement gains: asking clearly phrase questions, probing students’ responses question, redirecting questions to other students, providing feedback primarily in the form of acknowledgement after a students’ responses, etc.
3. Questioning can be used to get students more actively involve in classroom interaction. Students should be encouraged to ask questions, since they respond in more complex ways to each other than to a teacher’s questions. Using nonquestioning alternative-such as different statement forms-during interaction may result in a less threatening environment and more students’ participation. 
4. Questioning can be used to encourage students to think. Use of a variety of teacher and student questioning, and alternative no questioning technique such as the use of statements, are also suggest to encourage higher-level thinking.
5. Students can ask more and better question. Teachers should share information about heir approach to questioning with students to help the students understand the teachers’ expectations regarding the kind of thinking necessary to answer questions. Teachers should consider preparing their students to identify key word within question that suggest how to process them, and the kind of thinking necessary to answer them.
Questions are essential because teachers can conveniently and effectively use them to engage students’ thinking about issue, problems, and topics under discussion. Most of all learning activity, questioning can be applied among student with student, among teacher with student, among student by learns, among student with other people who invite to the class, etc.
3. Inquiry 
Inquiry is a generic term that applies to methods with which teachers engage students’ critical-thinking skills to analyze and solve problems in a systematic fashion
. Many consider inquiry synonymous with discovery, inductive teaching, reflective teaching, and problem solving.

Inquiry is a process that students can learn and experience as they solve problems through reflective thinking. Although the steps of inquiry vary depending on the specific objectives the teacher intends to achieve, there is general agreement on basic form. That form is Dewey’s model of reflective thinking, (1910)
.

1. Identify and clarify the problem

2. Form hypothesis

3. Collect data

4. Analyze and interpret the data to test hypothesis

5. Draw conclusion

With inquiry method, both content and process are taught at the same time. Whether content or process more important and therefore emphasized will depend on the objectives for the lesson and teacher’s judgment.  
4. Learning Community

Within class CTL the teacher always been suggested performs learning process in learning groups. Learning community or a group that functioning as institution of communication for shared experience and idea. Students are divided in groups that it’s heterogeneous member. One that clever teaches that poor, fast one catches to push its friend one that slowing, that have idea shortly give suggestion, and so on. Student group can form highly varied it, well membership, total number, even can involve student at its up level, or teacher does collaboration by invite one expert go to the class. 
“Learning community” can happen if available communication process in two aims. “A teacher which teach its student ” doesn't sample of learning community, because communication just in one way happening, which is information just come from teacher towards student, no information current that needs to be studied by teacher that comes from student
. 
Teams or groups of learners will go outside the classroom to work on the main of the project-the gathering of relevant information to implement the plan that has been made.   

5. Modeling

In one skilled learning or Gnostic given, there is available model that can be imitated. That model as trick runs something, trick throwing ball in sport, example: opus writes, trick memorizes language England, etc. On the other hand, teacher gives a lead to make the point works something. With so, teacher gives model about how to study. Model can also invite from outside. A native speaker sometimes is presented to the class to be a model in speak English, debate trick, and the gesture while conversation, etc.
Demonstration’s activity is conducted to students with a hope that they could follow or learn, or do something based on the model which be given. Teacher is not only one of model. The model also can be from the students that won in English Speech contest to demonstrate their ability and from out class like native speaker.
6. Reflection

Reflection is make the point to think about a new one that studied or think backward about what have already done at the past time. Students’ precipate with what a new one that studied as structure of new knowledge, which constitutes enrichment or revision from previous knowledge. The key from all is how that knowledge precipitates in students’ mind. Students note what they have already studied and how to apply the new ideas. At the end of learning, the teacher leaves the time in order to the students doing reflection.
Seeing back or responding an event, activity and experience that aims to identify something that already being known, and something that haven't known in order to be able to do completion. Seeing back or responding an event, activity and experience that aims to identify something that already being known, and something that haven't known in order to be able to do completion. Its realization as: Direct statement what does be gotten its days, Note or journal at the students’ books, Impression and students’ tips about the students’ learning that days, Discussion, and Job result.
7. Authentic Assessment

Authentic assessment is process of data collecting that can give image in student learning development. Image in student learning development is needs to be known by teacher to be able to ensure that student experiencing learning process is aright. The problem of students in learning must be known by identifies the data. It is done in order to the student out of learning problem.
Focus of assessment is on working out the relevant task and contextual and assessing is done to the process and result.  It challenges the students to apply new academic information and skills to a real situation for a significant purpose. The estimations of procedural alternative that charge the students to point out it’s really ability. Learning progress to be assessed from process not trough the effort.
C. Strategies in Implementing Contextual teaching and Learning

Rebecca Oxford, one of the leading teachers and researchers in language learning strategies field, argues that strategies are important for two reasons. In the first place, strategies “are tools for active, self-directed involvement, which is essential for developing communicative competence”, (1990:1)
 . There are strategies of CTL method:
1. Problem-Based

CTL can begin with a stimulated or real problem. Students use critical thinking skills and a systemic approach to inquiry to adders the problem or issue. Students may also draw upon multiple content areas to solve these problems. Worthwhile problems that are relevant to student’s families, school experience, workplace, and communities hold greater personal meaning for students
2. Using Multiple context

Theories of situated cognition suggest that knowledge cannot be separated from the physical and social context in which it develops. How and where a person acquires and creates knowledge is therefore very important. CTL experiences are enriched when students learn skill in multiple contexts (i.e. school, community, workplace, family)  
3. Drawing upon Student diversity

Overall, our students’ population is becoming more diverse, and with increase diversity come differences in values, social mores, and perspectives. These differences can be impetus for learning and can add complexity to the CTL experience. Team collaboration and group learning activities respect student’s diverse histories, broaden, perspectives, and build inter-personal skills. 
4. Supporting self-regulated learning

Ultimately, students must become lifelong learners. Lifelong learners are able to seek out, analyze, and use information with little to know supervision. To do so, students must become more aware how they process information, employ problem-solving strategies, and use background knowledge. CTL experiences should allow for trial and error; provide time and structure for reflection; and provide adequate support to assist students to move from dependent to independent learning. 
5. Using interdependent learning groups

Students will be influenced by and will contribute to the knowledge and beliefs of others. Learning groups, or learning communities, are established in workplaces and schools in an effort to hare knowledge, focus on goals, and allow all to teach and learn from each other. When learning communities are established in schools, educators act as coaches, facilitators, and mentors.  
6. Employing authentic assessment

CTL is intended to build knowledge and skill in meaningful ways by engaging students in real life, or “authentic” context. Assessment of learning should align with the methods and purpose of instruction. Authentic assessments show (among other thing) that learning has occurred; are blended into the teaching/ learning process; and provide students with opportunities and direction for improvement. Authentic assessment is used to monitor student progress and inform teaching practices
. 
D. Teaching Grammar

The study of grammar can provide students with different perspective on language and can enable them to develop skills in using language. Focusing in the form and structure of language in the context of spoken and written discourse enables students to construct sentence and utterances that are grammatically accurate. Most of language programs are concerned with developing skills in dealing with both spoken and written discourse. Therefore, it is important that, from the earliest levels of learning language, students are made aware of the grammatical similarities and differences between spoken and written language. 
From a learner’s perspective, the ability both to recognize and to produce well-formed sentences is an essential part of learning a second language. For most people, the essence of language lies in grammar. For most of the history of language teaching, grammar has had to do with correctness, and the role of teacher was to impart the rules that would result in correct usage.
  

Studying grammar can improve accuracy, effectiveness, appropriacy and the students’ ability to make meaning with others. Skills in grammar can also help students to use language effectively through those resources in language that contribute toward clarity and richness of expression (Derewianka 1998)
.  

Differences in attitude to the role of grammar underpin differences between method, between teachers, and between learners. It is the subject that everyone is involved in language teaching, and learning has an opinion on. 
Drawing on Van Patten(1993), Ellis(1994), Skehan(1996a,1996b) and others, five stage of the learning process will be distinguished here in order to arrive at a rationale for grammar focused instruction in teaching and teaching materials: input, intake, acquisition, access, output
. 
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1. Basic Principle for Grammar Teaching

Knowledge of the grammatical system of the language was one of the many components which underlay the notion of communicative competence. To be considered a competent user of a language, one needs to know not only the rules of grammar, but also how the rules are used in real communication. During this period, grammar teaching became less prominent, and in some cases, was abandoned.

In recent years, grammar teaching has regained its rightful place in the language curriculum. People now agree that grammar is too important to be ignored, and that without a good knowledge of grammar, learner’s language development will be severely constrained. Although there is no one best method of teaching grammar, and we have to do more research to investigate the effectiveness of the many different techniques advocated by methodologies.  

Swan suggests that the teaching of grammar should be determined by the needs of the students. Thus, the selection of grammar items to be taught must depend on learner’s aims in learning English. Furthermore, the teaching of grammar should be based on the principles of comprehensibility and are acceptability
.

The success in teaching and learning grammar is influenced by the many factors, both external and internal factor. There are two basic principles for teaching grammar which serve as the criteria for evaluating the practical approaches that follow
.
1.1. The E-factor: efficiency= economy, ease, and efficacy

Given that dealing with grammar is only a part of a teacher’s activities, and given that classroom time is very limited, it would seem imperative that whatever grammar teaching is done as efficiently as possible. Efficiency in turn can be broken into three factors: economy, easy, and efficacy. 
When presenting grammar, a sound rule of thumb is the shorter the better. It has been shown that economy is a key factor in the training of technical skills. Be economical too in terms of planning and resources. The easy factor recognizes the fact that most teachers lead busy lives, have many classes and simply cannot afford to sacrifice valuable free time preparing elaborate classroom materials.
Finally, and the most importantly and this factor is the least easy to evaluate. We have to operate more on hunch than on hard data. Learning like language, resist measurement. Of course, there are test and these can provide feedback to the teacher on the efficacy of the teaching or learning process.  
1.2. The A-factor: Appropriacy 
No class of learners is the same, not only are their needs, interest, level and goal going to vary, but their beliefs, attitude and values will be different too. Thus, an activity that work for one group of learners, that fulfils the E-factor criteria is not necessarily going to work for another. It may simply not be appropriate. Hence, any classroom activity must be evaluated not only according to criteria of efficiency, but also of appopriacy. 

Factors to consider when determining appropriacy include:

· The age of the learners
· Their level

· The size of the group

· The constitution of the group, e.g. monolingual or multilingual

· What their need are, e.g. to pass the public examination

· The learners’ interest

· The available materials and resources

· The learners’ previous learning experience and hence present expectations

· Any cultural factors that might effect attitudes, e.g. their perception of the role and status of the teacher

· The educational context, e.g. private school or state school, at home or abroad

Research suggest that children are more disposed to language learning activities that incline toward acquisition rather that toward learning. That is, they are better at picking up language implicitly, rather than learning it as a system of explicit rules. Adult learners on the other hand, may do better at activities which involve analysis and memorization.  
2. Approach in Teaching Grammar

The active learning approach would generate exposure to considerable quantities of input as well as many interaction opportunities. Such learners attributed their language learning success to the use of five general strategies
: 

· An active learning approach

· Realization of language as a system

· Realization a language as a means of communication

· Handling of effective demands

· And monitoring a progress.
At different levels of language learning students will need to be shown different aspect of grammar teacher will need to decide how detailed their approach to grammar will be. Although there is no one best method in teaching grammar and we have to do more research to investigate the effectiveness of the many different techniques advocated by methodologies. There are two kinds of approach in teaching grammar:
2.1. Deductive Approach

A deductive approach starts with the presentation of the rule and is followed be examples in which the rule is applied. “In place of the term of deductive and inductive, it maybe easier to use the terms of rule-driven learning and rule-discovery learning respectively”
.

The important stress is that the deductive approach is not necessarily dependent on translation. In fact, many popular student grammar practice book adopt a deductive approach, whit all their explanations and exercises in English. 

There are some possible disadvantages of deductive approach
:

· Starting the lesson with a grammar presentation may be of-putting for some students, especially younger ones. They may not have sufficient metalanguage or they may not be able to understand the concepts involved.
· Grammar explanation encourages a teacher-fronted, transmission-style classroom. Teacher explanation is often at the expanse of student involvement and interaction. 

· Explanation is seldom as memorable as other forms of presentation, such as demonstration.
· Such an approach encourages the belief that learning a language is simply a case of knowing the rules.

The advantages of a deductive approach are:

· It gets straight to the point, and can therefore be timesaving. More simply and quickly explain many rules –especially rules of form-can than elicited from example. This will allow more time for practice and application.
· It respects the intelligence and maturity of many-especially adult students, and acknowledges the role of cognitive processes in language acquisition.

· It confirms many students’ expectations about classroom learning, particularly for those learners who have an analytical learning style.

· It allows the teacher to deal with language points as they come up, rather than having to anticipate them and prepare for them in advance.
Many of the pros and cons of a rule driven approach hinge on the quality of the actual rule explanation. This in turn depends on how user-friendly the rule is. The success of a good explanation depends in part on the students’ understanding of the metalanguage, the terminology used.   
2.2. Inductive Approach
A learner can achieve understanding of a rule in two ways: the deductive (rule-driven) and the inductive (rule-discovery). In the former, the grammar rule is presented and the learner engages with it trough the study and manipulation of examples. In an inductive approach, on the other hand, without having met the rule, the learner studies example and from these examples derives in understanding of the rule.
The inductive route would seem, on the face of it, to be the way one’s first language is acquired: simply trough exposure to massive amount of input the regularities and patterns of the language become evident, independent of conscious study and explicit rule formulation
.  

Notice that in this approach to grammar teaching it was not thought necessary to draw the learners’ attention to an explicit statement of the grammar rule. It was considered sufficient to rely on the learners’ unconscious processes of to do the job. 
3. Grammar Testing
The teaching of grammar can be better integrated with the teaching of the language skills (listening, speaking, reading, and writing) and with the goal of teaching language as communication. Knowledge in grammar should include not only sentence-level ordering rules and options but also awareness that phenomena such as word order choices, tense-aspect choices, and use of special grammatical constructions are in fact pragmatic, discourse-level choices that speakers and writers make.
Most of the rules that we traditionally refer to as the core of grammar should be taught as grammatical choices made at the level of discourse. This is the level at which learners can best process, understand, and apply the conventions of grammar in their second or foreign language.” The testing of grammar in context is an area where even less progress has been made than in teaching grammar trough discourse, however we expect to see the major developments in the future in this area”
.
Grammar is typically tested by means of what are called discrete-item test. That is the individual components of the learners’ knowledge (for example, irregular past tense verb forms such as went, saw, did) are tested using task such as gap-fills. 
Tests of this sort make up significant of what passes as grammar testing, indeed, language testing generally, whether the purpose of the test is to place learners in the right class (placement test), to test how they are getting in mid-course (progress test), or to test how well they have done at the end (achievement tests)
.
  The language –testing equivalent of a valid driving test would need to show how well the learner could drive the language, it would be a performance test. One particular advantage of performance testing; however is that it reminds teachers that language teaching is more than simply teaching the grammar, it is also teaching the ability to use the grammar.
So, while there are very good reasons for incorporating performance tests into a teaching program, there are also good if more pragmatic reason for sticking to discrete-item competence test. For example, a discrete-item test could be given immediately after the first introduction of a new grammar item. Later, to test how well the learners have integrated the item and how readily and accurately they can use it, a performance test would be appropriate. 
E. Review of Previous Researches
1. The Previous Thesis of CTL written by Novi Nurul Laila
This thesis entitles The Effectiveness of Teaching English by Using Contextual Teaching and Learning at The First Year Students of SMP Negeri 1 Kanigoro Blitar written by Novi Nurul Laila. It is to know or describe the process of teaching English by using CTL, and to know the significance influence between teaching English by using CTL and without using CTL.

This study conducted in SMP Negeri 1 Kanogoro Blitar, which was implementing and using CTL since 2004. The activities of the students are discussion, question and answer between the students and teacher, etc.  Before the teacher using CTL in their class, they must give pre-test to the students. The purpose in order to, the students can get new information, knowledge, and can solve the problem.

To find out whether there is difference of students’ English achievement before and after they were taught by using CTL method, the researcher used pre-test and post-test both in experiment class and control class.

The result of experiment shows that teaching English by using CTL method is effective in improving students’ English achievement, than teaching English before using CTL method. The score shows 45, 5%> 43, 2%, it means that after the students were taught using CTL method is higher than their achievement before they were taught using CTL method. Because, before they were taught using CTL method the score of 43, 2% students have achievement in good and enough result. Then after the students were taught using CTL method the score of 45, 5% students have achievement in good and enough result.
The result of control class, the students’ achievement after they were taught using X method is higher than before they were taught using X method. The students’ score shows that 40, 5% students have achievement in good and enough result before they were taught using X method, and 42, 9% students have achievement in good and enough result after they were taught using X method. It means that teaching English using X method is effective in improving students’ English ability.
From those explanations above, conclude that teaching English using CTL method is more effective than using X method in improving students’ English achievement. The students’ score in good criteria using CTL method (45, 5%) is higher than the total score in teaching English using X method (42, 9%). It shows that using CTL method is more effective than using X method in improving students’ English achievement.

2. The Previous Thesis of CTL written by Riyanto
This thesis entitles The Implementation of Contextual Teaching and Learning (CTL) For the Second Year in English Teaching at SMA Negeri 1 Boyolangu Tulungagung in Academic Year 2005/2006, written by Riyanto. It is to know and describe the process of teaching of teaching English by using CTL method. That focuses on the application of CTL in English Class covering seven components of CTL, those are: Constructivism, Questioning, Inquiry, Learning Community, Modeling, Authentic Assessment, and Reflection.

This study is conducted in SMA Negeri 1 Boyolangu Tulungagung, which was applying CTL in English class and the curriculum used is Curriculum Based Competence (CBC). Students used critical thinking skill and a systematic approach to address the problems and issues. One of the characteristics of CTL is the need for competency standard for the students to move from one level to another one. 
In this research, the researcher used interview, questioner, and observation to collect the data. An interview has been done with English teacher. From interview result shows that the implementation of CTL in English class is run well. The seven components of CTL can help students in understanding and relating the subject material with the real world. The activities in CTL class not only in the class, but also outside the class for example in school garden. It makes students more interesting in learning English.

The result of questioner shows that some students are interesting in CTL class. They feel that learning English using CTL method is more enjoy, because they not only learn the material but they also connecting it with their daily life. They get new experience and information trough CTL method. Learning English using CTL method was increasing their critical thinking.

   The result of observation shows that the students more familiar with CTL method in English language teaching. They are very enthusiastic in responding the material. The teacher is stimulating the students to be active, and teacher just as facilitator in CTL class. The CTL class is more live than other.
9








� Arina Shofiya, Method of Teaching English As a Foreign Language (TEFL).(Perputakaan STAIN Tulungagung, unpublisher book 2007).p.28


�  http://ipotes.wordpress.com/2008/05/13/pendekatan-kontekstual-atau-contextual-teaching-and-learning-ctl/


� http://www.cew.wisc.edu/teachnet/ctl/


� Elaine B Johnson, Contextual Teaching and Learning: What it is and why its here to stay.(USA:Corwin Press,2002).p.25


� Fachurrazy in Arina Shofiya, Method of Teaching English as A Foreign Language(TEFL).p.29 


� Masnur Muslich, KTSP: Pembelajaran Berbasis Kompetensi dan Kontekstual.(Jakarta: Bumi Aksara,2009).p.41


� � HYPERLINK "http://www.card.org/uploaddedfiles/NCCTE highlight 05" ��http://www.card.org/uploaddedfiles/NCCTE highlight 05�.CTL.pdf.CTL: preparing student for the new economy


� Chris Kennedy, Theory in Language Teacher Education. (England: Longman,1999).p.12


� Richard Kindsvetter, Dynamics of Effective Teaching. (England: Longman Publisher USA,1996 third edition).p.195


� Ibid.p.258


� Ibid.p.259


� Diny Erita Ningrum, Effectivitas pendekatan CTL Dalam Mengatasi Kesulitan Belajar bahasa Inggris Siswa Kelas 2 SMPN 1 Brangsong Kendal.(Semarang:Universitas Negeri Semarang, Unpublished thesis,2005)


� David Nunan, Second language Teaching and Learning.(New York: ITP an International Thomson Publishing Company,1995).p.172


� � HYPERLINK "http://www.cew.wisc.edu/teachnet/ctl/" ��http://www.cew.wisc.edu/teachnet/ctl/�


� David Nunan, Second language……………………….p.97


� Helen de Silvia Joyce and Anne Burns, Focus on Grammar.(Sydney:Macquarie University,1999).p.66


� Richard and Renandya, Methodology in Language Teaching: An Anthology of Current Practice.(Australia:Cambridge University Press,2002).p.157


� Ibid.p.146


� Scott Thorbury, How To Teach Grammar.(England:Longman,199).p.25


� Peter Skehan, A Cognitive Approach to Language Learning.(New York: Oxford University Press, 1998).p.263


� Scott Thorbury, How To Teach Grammar.(England:Longman,199).p.29


� Ibid.p.30


� Ibid.p.49


� Mariane Celce and Elite Olshtain, Discourse and Context in Language Teachig. (Australia:Cambridge University Press,2000).p.68


� Scott Thorbury, How To Teach Grammar.(England:Longman,199).p.141





PAGE  

