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CHAPTER V
DISCUSSION
This chapter explored the teacher talk on giving explanation and feedback in the teaching and learning process. In this chapter the researcher attempt to describe in detail the results of observation conducted at the Second Semester of English Education Program of STAIN Tulungagung.
A. Teacher’s Explanation and Feedback in the Teaching and Learning Process

Teacher’s explanation is one of the important aspects of language teaching and learning process. People may acquire new language without conscious explanation on the part of a teacher. This phenomenon happened when we learnt our first language. But in teaching and learning foreign language it is quite difficult for learner to learn a new language without instructional intervention. The reason is we know that in teaching and learning foreign language learners have a limited source and time to the language exposure (Ur, 2009: 11). 
Based on the data collected, the teacher who was observed had prepared the teaching material. It could be seen from an interview done by researcher. In the interview the teacher said: “usually I browse the material from internet, and I also use textbook for reference” (see appendix II). It was indicated that the teacher had prepared the materials before she went to the classroom for teaching her students. This way was in line with the guidelines on giving effective explanations proposed by Ur (2009). She stated that it is worth preparing: teacher should thinking for a while about the words they will use, the illustrations they will provide, and so on; possibly even writing these out (Ur, 2009: 16-17).
The other guideline for giving effective explanations proposed by Ur (2009) is by presenting the information more than once (Ur, 2009: 17). This way had been done by the teacher. Beside presenting the material using LCD projector, the teacher also explained the material orally. Using LCD projector is one of the ways for getting students attention to materials presented by the teacher.  While showing the example (see appendix I), the teacher said: “look at this one; we had salmon, asparagus, and salad for dinner. So which one is connector?” then the students answered: “and”. The teacher then, confirmed the students’ answer: “and, so this is to use ‘and’. Look at this one; we have three fruits; apple, banana, and pear” (see appendix III). The teacher then went to next example (see appendix I). She said: “look at this one; I like an apple and a banana. If you only have two, we just mention one ‘and’, and then to another one. But if we mention three, I ate an apple comma a banana comma and a pear” (see appendix III).
The next ways for giving effective explanations proposed by Ur is being brief. According to Ur (2009) teachers should make their explanation as brief as they can, compatible with clarity. This means thinking fairly carefully about what they can, or should, omit, as much as about what they should include! In some situations it may also mean using the learners' mother tongue, as a more accessible and cost-effective alternative to the sometimes lengthy and difficult target-language explanation (Ur, 2009: 17). Based on the data obtained, the teacher also had done this way. Beside using target language, the teacher also sometimes used the learners’ mother tongue in giving explanation. The teacher explained: “look at this one, using or. Would you like peas, carrot or squash? So, three kinds of vegetables. ‘And’, ‘but’, and ‘or’ are conjunction. They are connector. They connect item. Mereka menghubungkan baik itu kata ataupun kalimat. And then commas – series of three or more. Anda lihat, baik pake ‘or’ ataupun ‘but’ ketika pilihannya hanya dua, we don’t need commas. But if the series, three or more, tapi kalo yang di batasi atau yang di gabungkan oleh connector itu lebih dari dua kata, so we need commas even though with ‘or’ walaupun pake ‘or’ juga tetep pake commas” (see appendix III).
The other ways in giving explanation is by illustrating with examples. “Very often a careful theoretical explanation only 'comes together' for an audience when made real through an example, or preferably several. Teachers may explain, for instance, the meaning of a word, illustrating their explanation with examples of its use in various contexts, relating these as far as possible to the learners' own lives and experiences” Ur (2009 :17). Based on the data collected, the researcher found that the teacher used several examples when she explained some materials to her students, for example; it was happen when the teacher explained the use of ‘and’ and commas. The teacher said: “This is how to use ‘and’. Look at this one; I like an apple and a banana. If you only have two, we just mention one ‘and’, and then to another one. But if we mention three, I ate an apple comma a banana comma and a pear.” Then she explained: “Okay, so this is how to put the comma. ini belum ke sentence, masih words. Ketika ‘and’ menggabungkan dua kata/ two words so no comma. But, if it connects three or more we need comma” (see appendix III).
The last guideline proposed by Ur for giving effective explanations is getting feedback. “When teachers have finished explaining, they should check with their class that the students have understood. It is not enough just to ask 'Do you understand?'; learners will sometimes say they did even if they in fact did not, out of politeness or unwillingness to lose face, or because they think they know what they have to do, but have in fact completely misunderstood! It is better for teachers to ask their students to do something that will show their understanding: to paraphrase in their own words, or provide further illustrations of their own” (Ur, 2009: 17). The researcher knew, based on the data collected, that the teacher also used this guideline. After giving explanation about the use of ‘and’, ‘but’, and ‘or’, the teacher checked the students’ understanding by saying: “Wait! Before doing this exercise, is there any question?” then she asked the students to try to do the exercise. She gave question to the students: “Ok, let’s try to do this: I love to eat ice cream ____ it gives me a stomachache. So what do you think we need to put there? ‘And’, ‘but’, or ‘or’? Please give me the reason!” (See appendix III). It is clear that the teacher also got feedback from the learner after she had given explanation to them.
Another aspect of teacher talk which is important is providing feedback to the learner. Feedback is an essential practice for effective teaching. Learners need to know what they are doing correctly or incorrectly. Otherwise they may be doomed to repeat the same error unless they can learn how to make corrections. Students who receive a paper marked 55% know that they have not do well, but what to do next remains mystery. Meanwhile, some of the most functions of a test – to correct misunderstandings and guide future learning – are not realized. Thus for several reasons, more informative feedback is necessary (Kindsvatter, 1996: 52-53).

Based on the data collected, the researcher knew that in some chance, the teacher gave informative feedback directly to her students when they did a task. For example, when the student said: “Mary is happy because her husband is taking out for dinner, she not have to cooking dinner tonight,” the teacher directly responded: “Okay, why not have to? What the meaning of not have to?” the student then answer: “tidak harus”. After that the teacher explained: “Ya’, so we have; must, must not, have to, don’t have to, actually you should answer doesn’t have to but if you say not have to, it’s okay. Seharusnya doesn’t have to tapi kalo dijawab not have to, masih boleh. But actually, walaupun sebenarnya dalam grammar you have to answer exactly correct” (see appendix III). 
B. Kinds of Explanation and Feedback Used by Teacher in Teaching and Learning Process

There are two approach commonly used in giving explanation to the students. There are deductive and inductive approaches. In deductive approach, students are given explanations of grammar rule, for example, and then based on these explanation or rules, they do the exercises, make phrase, and sentences using the new language. While in inductive approach, instead of going from the rules to the examples, students see examples of language and try to work out the rules (Harmer, 2007: 81-82). 
Based on the data collected by researcher, it could be concluded that the approaches used by the teacher observed was deductive approach. The reason was in the teaching and learning process, the teacher explained the materials by presenting the example first, the teacher said to her students: “Look at this one; I like an apple and a banana. If you only have two, we just mention one ‘and’, and then to another one. But if we mention three; I ate an apple comma a banana comma and a pear.” She then turned to the pattern: “This is how to put the comma. Ketika and menggabungkan dua kata/ two words so no comma. But, if it connects three or more we need comma.” Before the teacher gave exercises to the students, she checked the students’ understanding and gave them a chance to ask question related to the material they didn’t understand.  She said: “Okay, let’s try to do this: wait! Before doing this exercise, is there any question?” then she asked her students to do exercise: “Ok, let’s try to do this. I love to eat ice cream _____ it gives me a stomachache” (see appendix III).
Providing feedback to the learners is another important aspect in teaching and learning process. According to Ur (2009: 242), Feedback has two main distinguishable components: Correction and assessment. In correction, some specific information is provided on aspects of the learners’ performance, through explanation, or provision of better or other alternatives, or through elicitation of these from the learner. Correction helps students to clarify their understanding of meaning and construction of the language. 
From the data collected, the researcher found that the teacher used correction in giving feedback to the learner, for example: the teacher confirmed to the student why he/ she chose the answer apart from the answer is right or wrong. She asked her students: “why do you choose May?” After the students gave his answer she then explained what actually the answer was, and why that was the answer: “that’s very good. In a real conversation, dalam percakapan sesungguhnya, actually you can say; could I speak? Can I speak? It’s Okay. But here, tapi untuk menjawab soal disini, I just want to remind you that when we use subject I, don’t forget to choose May” (see appendix IV).
The other component of feedback is assessment. Assessment refers to the tools, techniques and procedures for collecting and interpreting information about what learners can and cannot do (Xiao-yan 2006: 22). It is worth pointing out that it is just as important to praise students for their success, as it is to correct them when they fail. Teachers can show their praise through the use of encouraging words and noises (‘good’, ‘well done’, ‘fantastic’, ‘mmm,’ etc.) when students are doing really well (Harmer, 2007: 98).
Based on the data collected, it was known that the teacher used some words in giving direct assessment to the learners. The teacher seemed to use the encouragement words; “that’s good, that’s great, and that’s beautiful,” in responding the correct answer from her students (See appendix IV).
C. Students’ Response toward Teacher’s Explanation and Teacher’s Feedback  Given to Them
Students have a right to expect that teachers of the English language can explain straightforward grammar concept, including how and when they are used. When students have doubts about the language, they frequently ask their teachers to explain things (Harmer 2007: 30). Based on the data interpreted, it was found that most of students liked to listen to the teacher’s explanation. While some students also showed their strong desire for participating in the classroom activities, it didn’t decrease students’ expectation that the teacher should be able to explain everything to them.
Based on the interpretation of the data, it was also found that most of students agreed on the idea that the teacher should let them find their mistakes. However, they also expected the positive feedback from teachers to encourage them. It was in agreement with the previous study conducted by Xiao-yan (2006). He found that most of students which was involved in his research expected the positive feedback from teachers to encourage them. It was in line with the idea stated that: feedback can encourage the development of a positive self-concept, which should increase a student’s motivation to learn, to participate, and to become more self-directed (Kindsvatter, 1996: 56).
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