CHAPTER II

REVIEW OF RELATED LITERATURE
In this chapter, the reviews of the theoretical background concerning the research questions are presented. The first point discusses the nature of speaking. Then the next section presents the importance of speaking skill, several techniques of teaching speaking, activities in speaking, the use of media in speaking activities, and the use of media at MTsN Termas Baron Nganjuk.
A. The Nature of Speaking

Speaking is an interactive process of constructing meaning that involves producing, receiving, and processing information.
 Its form and meaning are dependent on the context in which it occurs, including the participants themselves, their collective experiences, the physical environment, and the purpose of speaking.

What it that one needs to know and able to do in order to speak in another language? One needs to know how to articulate the sounds in a comprehensible manner, one needs an adequate vocabulary, and one needs to have mastery syntax. These various elements add up to linguistic competence. According Dell Hymes in Nunan, proposed the notion of communicative competence as an alternative to Chomsky’s linguistic competence. Communicative competence includes not only linguistic competence, but also a range of other sociolinguistic and conversation skill that enable the speaker to know how to say what to whom, and when.

Savignon in Nunan, conducted an important study on the development of communication skills built on a model of communicative competence containing several essential characteristics. She defined communicative competence as ‘the ability to function in a truly communicative setting, that is, in a dynamic exchange in which linguistic competence must adjust itself to the total informational input, both linguistics and paralinguistic, of one or more interlocutors.

Richars in Nunan, provides characteristics of communicative competence as follows: communicative competence includes; (a) knowledge of grammar and vocabulary of the language; (b) knowledge of rules of speaking e.g., knowing how to begin and end conversations, knowing what topics that can be talked about in different types of speech events, knowing which address forms should be used with different persons one speaks to and in different situations; (c) knowing how to use and respond to different types of speech acts as request, apologies, thanks, and invitations; (d) knowing how to use language appropriately.

According Nunan, teaching speaking is sometimes considered adalah simple process. A commercial language school around the world hire people with no training gauge other than our own is anything but simple.

B. The Importance of Speaking 
According to Burns and Joyce, one of the aims of most of the language programs used by today’s teachers is to develop spoken language skills, and most programs aim to integrate both spoken and written language.
 However, the emphasis given to speaking in a language program varies according to the needs and goals of the students and the focus of the course.
It is also important that the development of spoken language is not simply a matter of learning skills such as pronouncing English sounds or being able to produce single utterances or phrases. Quite on the contrary, the development of speaking is an ongoing and complex process of acquiring knowledge and developing skills and strategies to interact with people in social situations. From the very beginning levels of language learning students need to: (1) experience various kinds of spoken texts, (2) Develop knowledge about how social and cultural contexts affect the type of spoken language used, (3) learn how to participate in different spoken interactions, (4) expand their language resources and learn to use a range of spoken language strategies, (5) learn how different spoken texts are constructed, (6) develop greater control of the systems of vocabulary, grammar, phonology and intonation, (7) develop skills which will enable them to predict what will occur in a conversation, (8) improve their accuracy and fluency.
The students will also need to develop a critical perspective on spoken language which will enable them to understand how speakers embed their values, beliefs, and attitudes in their spoken language.
C. Several Techniques of Teaching Speaking
Richards in Brown, notes “that a conversation class is something of an enigma in language teaching”. The goals and the techniques for teaching conversation are extremely diverse, depending on the student, teacher, and overall context of the class. Historically, “conversation” classes have ranged from quasi-communicative drilling to free, open, and sometimes agenda-less discussions among students.

According to Brown and Nation, in speaking classes students must be exposed to their key terms: (1) form-focused instructions, that is, attention to details of pronunciation, grammar, vocabulary, and so forth; (2) meaning-focused instruction, that is, opportunities to produce meaningful spoken messages with real communicative purposes; and (3) opportunities to improve fluency. Elements of all of the above should be presented throughout a speaking program, with emphasis on form-focused instruction at the elementary levels and, as the learner. Progress, on meaning-focused instruction can be implemented at the higher levels.

In observation technique, Jersild and Meigs in Wrightstone et al. make three distinctions among situations to which direct observation has been applied. They speak of "free situations." Conceiving them as situation, which contain no restrictions other than those inherent in the situations themselves? Second are "manipulated situations." Situations to which the investigators have added special factors, introduced additional variables, such as frustrating tasks, or planned interruptions, in order to precipitate given types of behavior. Third are "partially controlled" situations, a fusion of the two previous types.
 

According to Wallace, there are several possibilities:

a) The observation can be done by the teacher concerned. This is easier to handle if the focus of the observation is our students or some aspect of the context that we teach in. it is less easy to organize if the focus is ourselves as teachers, although it is still possible, for example by using audio tape or setting up a video camera to records ourselves.

b) We may work with other colleagues to observe one another's teaching (reciprocal observation or peer observation). In this case, we are benefiting from other colleagues' perceptions and they from ours. Such co-operation greatly extends the scope of what can be observed, of course.
c) Alternatively, we may wish to be observed by someone on a non-reciprocal basis (i.e. they observe us but we don't observe them). Observers who are used to working in this way are often academic researchers, working on their own research projects, but it could be, perhaps, one of the management team in our own school. It should be noted that this is still very different from the supervision/appraisal situation, since it is the teacher who is initiating the process, and ultimately the evaluation that matters is the teacher's personal self-evaluation.
d) Finally, it is possible to use our students as observers. For example, a few students may be given checklists to either categories our teaching behaviors, or to analyze the interaction of their follow students.

D. Principles for Designing Speaking Techniques
According to David Nunan, there are sevens point of principles for designing speaking technique:
1. Use techniques that cover the spectrum of learners needs, from language based focus on accuracy to message-based focus on interaction, meaning, and fluency.
In our current zeal for interactive language teaching, we can easily slip into a pattern of providing zesty content-based, interactive activities that don’t capitalize on grammatical pointers or pronunciation tips. When you do a jigsaw group technique, play a game, or discuss solutions to the environmental crisis, make sure that your tasks include techniques designed to help students to perceive and use the building blocks of language. At the same time, don’t bore your students to death with lifeless, repetitions drills. As notes above, make any drilling you do as meaningful as possible.
2. Provide intrinsically motivating techniques
Try at all times to appeal to students’ ultimate goals and interests, to their need for knowledge, for status, for achieving competence and autonomy, and for “being all that they can be.” Even in those techniques that don’t send students into ecstasy, help them to see how the activity will benefit them. Often students don’t know why we ask them to do certain things, it usually pays to tell them. 
3. Encourage the use of authentic language in meaningful contexts
This theme has been played time and again in this book, but one more reminder shouldn’t hurt! It is not easy to keep coming up with meaningful interaction. We all succumb to the temptation to do, say, disconnected little grammar exercises where we  go around the room calling on students one by one to pick the right answer. It takes energy and creativity to device authentic contexts and meaningful interaction, but with the help of a storehouse of teacher resource material (see recommended books and articles at the end of this chapter) it can be done. 
4. Provide appropriate feedback and correction
In most EFL situations, students are totally dependent on the teacher for useful linguistic feedback. In EFL situations, they may get such feedback “out there” beyond the classroom, but even then you are in a position to be of great benefit. It is important that you take advantage of your knowledge of English to inject the kinds of corrective feedback that are appropriate for the moment.

5. Capitalize on the natural link between speaking and listening
Many interactive techniques that involve speaking will also of course include listening. Don’t out on opportunities to integrate these two skills. As you are perhaps focusing on speaking goals, listening goals many naturally coincide and the two skills can reinforce each other. Skills in producing language are often initiated through comprehension.
6. Give students opportunities to initiate oral communication
A good deal of typical classroom interaction is characterized by teacher initiation of language. We ask questions, give directions, and provide information, and students have been conditioned only to “speak when spoken to.” Part of oral communication competence is the ability to initiate conversations, to nominate topics, to ask questions, to control conversations, and to change the subject. As you design and use speaking techniques, ask yourself if you have allowed students to initiate language.
7. Encourage the development of speaking strategies
The concept of strategic competence is one that few beginning language students are aware of. They simply have not thought about developing their own personal strategies for accomplishing oral communicative purposes. Your classroom can be one in which students become aware of, and have a chance to practice, such strategies as:
a. Asking for clarification (what?).

b. Asking some one to repeat something (Huh? Excuse me?).
c. Using fillers (Uh, I mean, Well) in order to gain time to process.

d. Using conversation maintenance cues (Uh huh, right, Yeah, Okay, Hm).

e. Getting someone’s attention (Hey, Say, So).
f. Using paraphrases for structures one can’t produce.
g. Appealing for assistance from the interlocutor (to get a word or phrases, for example).

h. Using formulaic expressions (at the survival stage) (How mush does __ cost? How do you get to the __?).

1. Form-Focused Speaking
When learners first begin to speak in another language, their speaking will need to be based on some form-focused learning. An effective way to begin is to base speaking on some useful, simple memorizes phrases and sentences. These may be greetings, simple personal descriptions, and simple questions and answer. These can be practiced in repletion drills. The teacher says a several times and then asks the learners to repeat. Some learners can be called on to repeat individually, and then the class may repeat together. Because it is helpful to give learners quite a lot of repetition practice in beginning level course, the teacher needs to find ways of varying repetition activities to keep the learners interested.

Furthermore, Brown and Nation, provides a list of possible ways to vary repetition as follows:
a. The teacher varies the speed. The teacher says the sentence slowly and the learners repeat. Then the teacher says the phrase a little faster until the phrases is being said at normal speaking speed.
b. The teacher varies the way of choosing who is to repeat the sentences. The teacher says the sentence and points to the first person in the first row to repeat it. The teacher says it again and points to second person in the first row. Then the teacher starts pointing at people at random so that the learners cannot who will be the next person called on. This variation can also include individuals or choosing the whole class to repeat the sentence, variation of this kind is to get the learner who just repeated the sentences to call the name of the next person to repeat the sentence.
c. The teacher can vary the content of the sentence. That is, the teacher can substitute a word in a sentence. So, instead of only saying “Where is the train station?" the learners might also be called on to repeat" “Where is the post office?" This is called a substitution drill.
d. The teacher varies the way the substitution is signaled to the learners, for example, on the board there may be a substitution table like this: 
Where is the station? Then the underlined phrase is substituted by another phrase given, such as
the post office? Where is the post office? 
your house? Where is your house?

the bank? Where is the bank?

the hospital? Where is the hospital?
At first the teacher points to the words "the station" on the board and says, “Where is the station?" The learners repeat. The teacher points to the next substitution, "the post office, "and says that and the learners repeat. After doing this for a while, the teacher just points to the substitution and does not say it, but the learners have to say the whole sentence. After doing that for a while, the teacher does not point but just says the substitution.
e. The teacher may vary the way of choosing the substitution. At first, the teacher chooses the substitutions in the same order as they are written on the board. Then the teacher may choose them randomly so that the learners cannot predict what the next substitution will be.

The skill of a teacher in carrying out a drill lies in the learning activity when he/she can vary the activity so that the learners do not become bored. Skilled teaches make continual, small variations so that the activity is always challenging, smooth, and interesting. The activity can be taken a step towards a more meaning-focused activity by getting the learners to choose their own words to substitute for words in the model sentence.
2. Meaning-Focused Speaking

In meaning-focused speaking, language learners should be exposed to and given opportunities to practice and use meaning-focused communication, in which they must both produce and listen to meaningful oral communication. An example of a meaning-focused activity for beginning students is speaking by numbers. Each learner is given a number and a topic. The topics could include family, money, coming to school, or a color, future goals, travel, work, and so forth. The learners can think about their topics for a minute or two and then the teacher calls a number. The learner with that number then says two or three sentences about his or her particular topic. The speaker then calls a number and the learner with that number has to ask the speaker a question or two related to the topic just spoken about. When the question is answered, the questioner calls a number and the person with that number asks another question. This continues three or four times and then the speaker calls the number of a new person who will speak about the topic or he was given. According to Frisby, our teaching of language produces in our pupils an ability to influence others through language, and an independence of mind and a facility to express it, when necessary, with a sense of social and civic responsibility.

3. Development of Speaking Fluency

Fluency in speaking is the aim of many language learners. Signs of fluency include a reasonably fast speed of speaking and only a small number of pauses and "ums" and "ers", may exist. These indicate that the speaker does not have to spend a lot of time searching for the language items needed to express the message.
In conclusion, in speaking, there are some important points that can be asserted: (1) some attention to the formal aspects of speaking such as pronunciation, vocabulary, grammar, and the appropriate use of the spoken language; (2) opportunity and encouragement for learners to produce meaningful spoken messages where the messages have real communicative goals; (3) opportunity for the learners to gain truly fluent use of what is already known. There must be an appropriate balance of these three elements in a speaking program. At elementary levels, emphasis should be placed on form-focused activities; at higher levels, a correspondingly greater emphasis should be placed on fluency activities. All of these parts should be present at each stage of effective program.
E. Activities in Speaking
According to Harmer, there are four examples of speaking activities can be used by teachers namely: (1) information gap, (2) surveys, (3) discussion, and, (4) role-plays, etc.

1. Information Gap
Information gap activity, two speakers have different parts of information making up a whole. Because they have different information, there is a “gap” between them. One popular information-gap activity is called ‘Describe and Draw’. In this activity, one student has a picture, which he or she must not her partner (teachers sometimes like to use surrealist paintings empty doorways on beaches, trains coming out of fireplaces, etc). All the partner has to do is draw the picture without looking at the original, so the one with the picture will give instructions and descriptions, and the 'artist' will ask questions. This activity according to Harmer can be applied for elementary and intermediate level.
Two common kinds of structured output activities are information gap and jigsaw activities. In both these types of activities, students complete a task by obtaining missing information, a feature the activities have in common with real communication. However, information gap and jigsaw activities also set up practice on specific items of language. In this respect they are more like drills than like communication. Jigsaw activities are more elaborate information gap activities that can be done with several partners. In a jigsaw activity, each partner has one or a few pieces of the "puzzle," and the partners must cooperate to fit all the pieces into a whole picture. The puzzle piece may take one of several forms. It may be one panel from a comic strip or one photo from a set tells a story. It may be one sentence from a written narrative. It may be a tape recording of a conversation, in which case no two partners hear exactly the same conversation.

2. Surveys
In survey activity, for example, the topic is sleep (ways of sleeping), sleeping experiences etc. First of all, the teacher talks about sleep. Perhaps he tells a story about someone he has seen sleepwalking. He gets students to give him as much 'sleep' vocabulary as they can (e.g. 'dream', 'nightmare', 'walk in your sleep', 'heavy sleeper', 'light sleeper'). questions for. The students now work in pairs to plan questions for :their sleep questionnaires and the teacher goes round helping where necessary.
3. Discussion
Harmer said that most teachers hope that they will be able to organize discussion sessions in their classroom, particularly if the exchange of opinions provokes spontaneous fluent language use.

The first thing to remember is that people need time to assemble their thoughts before any discussion. The ability to give spontaneous and articulate opinions is challenging in our own language, let alone the language we are struggling to learn.

For example, the teacher starts by asking individual students to name the last film they saw. Did they enjoy it? Was it funny? Serious? Violent? The replies he gets at this point will be fairly monosyllabic, but at least the topic has been introduced and the students are enjoying thinking about movies.

4. Role-Play
Role-play activities are those where students are asked to imagine that they are in different situations and act accordingly. We may tell them to role-play in a party to act as a travel agent answering customer questions or as participants in a public meeting   about a road-building project for example.

According to Clifford in Allen, that neither is influencing methodology as decisively as are certain less spectacular changes which appear to be taking place in our thinking about the problems of advanced instruction in English. There are Programmed Texts and Transformation Analysis. In programmed texts is hardly a day passes when we do not hear the magic words "Programmed instruction" spoken with the same overtones of hope and excitement with which "language laboratory" was uttered a decade ago. Quite often we are told that this or the other well know textbook writer has lately set his hand to the preparation of programmed materials for teaching English as a second language. Yet, despite these rumors, there are, to the best of my knowledge, still no such materials available commercially. If trend there is, then, it is a future trend rather than a current one. And the transformational analysis, if it is hardly accurate to speak of programmed instruction as a methodological trend in teaching English as a second language, what about transformational analysis, the new technique pioneered and his disciples for describing the structure of a language?
Her said that by creating a dramatic situation in a classroom in part simply by acting out dialogues, but also in part by relieving objects and people in the room (supplemented by regalia if desired) to prepare for imaginative role-playing the teacher can expand the classroom indefinitely and provide imaginatively natural contexts for the language being used. Furthermore, Mark suggests that after students have acted out one role in a dialogue, the situation should be changed slightly (e.g., a shift in the time of action; a change from playing a satisfied customer to playing a disgruntled one) and then re-enacted.

a. Storytelling

Forest confirms several concepts of the use of storytelling in the classroom. Storytelling provides learners with the ability to express his or her thoughts and feelings articulately through oral language. The art of storytelling can be an enjoyable tool for practicing both listening skills and verbal expression. Teachers can effectively model interesting and expressive language for students emulate. New vocabulary can be introduced and easily comprehended within a story's context. Diverse ways in which language is used can be depicted in folktales, including instructions, recipes, secrets, riddles, warnings, questions, and explanations. People learn new skills when they are interested in the topic or when it is used to them. Finding folktales to tell can stimulate reading and research interest. Storytelling is a way to emphasize the uniqueness of each person's imagination. Imagination can generate language. Comprehension, or the ability to make sense of a story's plot, is facilitated by being able to mentally map the story's main events.
b. Debating

In these activities according to Zao (1998) the teacher tries to choose some debatable topics such as who is cleverer? Boys or girl? Is the computer game useful or harmful for the students? Then the teacher lets the students discuss in pairs for 10 minutes. After 10 minutes of discussion in pairs, the teacher divides the class into two groups, each representing their own real belief. Finally, the teacher lets each group debate the other. The teacher acts as a guide to help the debate along and nudge some of the silent students to talk. Almost all the students take part and the class is lively and active.
c. Talking According to Picture
This activity can be used by the teacher where teacher shows students some cartoon pictures, or humorous pictures. Then let them talk freely.
d. Speech Contest
In speech contest, the teacher may choose a topic to have a speech contest in class. The teacher also lets the students be a judge to give marks to the speakers.
e. Description (describing objects)
Description is also important for the students. In this activity, the teacher asks the students to describe a certain thing or event. For instance, give your opinion on appearance after the teacher makes up and changes her clothes. Another example: find my friend, one student describe his/her friend and let the class guess who he/she is.
f. Acting and Speaking/Speaking and Acting
Acting and speaking will let one student acts as a certain profession, for instance a doctor examining a patient. The other students talk about the acts. While in speaking and acting, one person tells an act and the others should act as soon as possible, such as touching your nose, running and asking his name.
g. Speaking and Drawing

Speaking and Drawing may let one student gives some descriptions and ask other students to draw what the student says, such as, the location of a place and plan of a school.
h. Watching and Speaking
In this activity, the teacher may: 1) let the students to watch parts of cartoon film or some acts of  TV play without any sound and voice and ask some of them to guess the meaning and talk about it, 2) let one or two students watch and talk about only pictures or film or TV play without any sound. The other students imagine the scene by listening to the students' talking with their backs facing the TV set and let them watch the program to compare.
i. Acting as Interpreter
In acting as an interpreter, the teacher may let one student act as an interpreter and one as a foreigner and some students as local citizens. They communicate through interpretation, like shopping and sightseeing.
j. Problem Solving
In problem solving, the teacher gives students some topics with some key words and asks them to solve a certain problem. For example, if you have these tools: a compass, a knife and a tin, how can you survive in the forest for a week?

k. Using Games
Generally, students love games. The following games can be chosen by the teacher to have the students practice.
1). Twenty questions
One student has a word or some expression in his mind. Other students guess the word by asking only general questions and alternative questions. The students answer them only with 'yes' or 'no'. If the students can guess the word or the expression in less than twenty questions, they win, otherwise they lose.

2). Taboo word descriptions
One student thinks of certain words in his mind and describes it without mentioning some words that have something to do with the word. For example, the word "book", you cannot mention the words: book, letter and paper. Another student acts as judge. Other students listen. If the student mentions those taboo words, he will lose. In other words, the learners may not mention other related words, which are closed to the key words to hold the game.

3). Listen and Guess
One student writes a word, a sentence, or a job on the blackboard and the other students describe it with gestures but without mentioning the word itself. Other students sit without facing the blackboard and guess the students' description.

4). Repeat and add

First, one student says a sentence of an improvised story. The next, student repeats the sentences and adds one more sentence. This will go on and see who will repeat without missing the sentences they have said. Finally, this will make a funny story. The students who can say the story fully win.
5). Speaking and guessing
Firstly, the teacher choose four students to come to the front or in the middle of the circle with their hands over their ears to prevent them from hearing anything and then show other students an expression or a sentence without letting the four students see it. Finally, the students try to tell the four students the meaning of the word or expression that says with gestures. The student who guesses right or close to right will be the winner.
6).  Right or wrong
Firstly, the teacher ask four students to come to the front other student ask them some alternative questions or tag questions concerning knowledge, such as, geography, history, music and arts, then the four students try to answer them. The students who answer the biggest number of the questions correctly will be the winners.
McGregor and Bright said that, the teacher do as easily as they could but we (teacher) were wrong and they (students) were right. Other features that can be deals with by instruction and examples for practice are, for example:

a). The alternative question

Did you use a pen, or a pencil?

As opposed to

You want a signature for it? Could I borrow a pen or a pencil?

b). The initial long adverbial

When the party was eventually over, these was still all the washing-up to do.

c). The confirmation-seeking question tag

That WAS silly, wasn't it?

As opposed to the genuine query:

That was SILLY, wasn't it?

d). The WH-question with its falling tune

Why did you ask George to come?

As opposed to the Yes/No question with its rising tune:

Did you ask George to come?
e). And if conversation is to be read from stories the effect of these on the intonation of the following reporting verb and subject

'Why did you ask George to come?' said Mary.

'Did you ask George to come?' asked Mary 

f). The 'polite' information of

'Sit down, please.'

F. The Use of Media in Speaking Activities
According to Heinich, media derived from the Latin medium means "between", the term refers to anything that carries information between a source and a receiver. Film, television, radio, audio recordings, photographs, projected visuals, printed materials, and the like are media of communication.
 

Furthermore, Gerlach and Ely state that instructional media play a key role in the design and use of systematic instruction. A medium, broadly conceived, is any person, material, or event that establishes conditions which enable the learner to acquire knowledge, skills, and attitudes. In this sense, the teacher, the textbook, and the school environment are media.

In addition, she confirms that during the twentieth century, communication media, as tools for relying and storing messages, have developed at a phenomenal rate. Therefore, the definition of media is broadened since it does not only include transportation such as the auto and air plane but it also includes motion pictures, radio, television, electronics computers, and high speed printing.
G. The Types of Media
Kasbollah confirms that pictures are as the instructional media which are very useful for teaching English, especially when teaching young learners. One of the roles of media is to attract the students' attention and deliver information. The following are several types of media that can be used in the classroom.

1. Real Things or Field trips
This category according to Gerlach and Ely includes people, events, objects, and demonstrations.
 Real things, as contrasted with other media, are not substitutes for the actual object or even. They are, in fact, life itself, often in its natural setting. The students of MTsN Termas Baron Nganjuk, for example, are brought into contact with real things by means of a field trip when they visit the apple field in fruit garden and each learner picks the apples by himself and also tastes it.

However, not only do things provide first hand data but so do people who are intimately associated with a process or event. For example, the teacher brings the Master of Religion, Zainudin MZ, to the class when the education of religion is being discussed; this is called making use of a prime resource person.

Talking class to the location of an event or process may accelerate the achievement of objectives. For example, if the second year class teacher wants her students to describe the process of milk distribution from the cow to the costumer, she could arrange for a field trip to a nearby farm to observe the milking and storage process.
2. Verbal Expression

This category based on Gerlach and Ely (1971: 288) includes printed material, such as textbooks and workbooks. Projected words on slides, filmstrips, transparencies, or motion pictures also belong in the category. Chalkboard notations, title on bulletin boards, or any written or printed words which are used to convey an idea, skill, or attitude are included. The printed word is the most common verbal representation; but aural verbal representations are also common media.
3. Graphic Representation
Charts, graphs, maps, diagrams, diagram any rendering which is produced with intent to communicate an idea, skill, or attitude is also included Graphic representations may appear in textbooks, in programs for self-instruction, on wall displays, on a filmstrip frame, or an overhead transparency.

4. Motion Pictures

Television is of part of the motion pictures. A motion picture or videotape recording is a moving image in color or black and white produced from live action or from graphic representations. Objects or events may be in normal motion, in slow motion, time-lapse, or stop motion. Objects or events may be edited for abbreviating or highlighting. Film or videotape may be silent or with sound. Sound may be synchronous with the visual portion or may be narrated "over" the action.
5. Audio Recordings

Recordings are made on magnetic tape, on discs, or on motion picture sound tracks. These are reproductions of actual events or of sound effects. Sounds are genuine and are presented in the sequence in which they actually happen unless the recording is edited. Obviously, one of the most important types of audio recording is verbal material. In addition, audio recordings may be used by individuals or player directly to an audience or over radio or a central sound system.
H. Evaluation the Speaking Process 
Evaluation is a process which should be administrated in the process of teaching and learning.
 Evaluation and teaching learning process are so closely interrelated. It means of measuring the materials that have been learn in teaching and learning process.
Many kind of test used to evaluation the speaking ability:

1. Retelling story
Ask students to retell a story they have read, listened and watched.
 A test which is more useful certain ways is re-telling story or incident. This kind of test give the student a story and ask them to read silently first. Then ask the student to tell the story he or she has just read.
2. Using pictures

Picture are many useful for testing the speaking skills. By picture teacher can evaluate many kinds of test.
a. Picture for description
Give the students plenty of practice describing the picture of object. In some pictures students will be required to use their imagination and say what they think that has just happened or about to happen.
b. Picture for comparison
A more interesting test is one, which involves the description of two similar pictures. Two students are each given a picture and instructed to talk about it. The purpose of this activity is to find out in what ways the two pictures are different without either student actually seeing both pictures.
c. Sequences of picture
A sequence of picture telling a story can also be used to test speaking ability. Student should be instructed to tell a story rather that simply describe what is happening in each picture.

d. Picture with speech bubbles

Another use of picture for testing speaking requires students to guess what the people in the picture are saying. Comics, picture story or cartoons can be used in particulars way if they certain pictures with speech bubbles.
e. Map

Maps can be used tested in pair, one student can be required to give directions while the other follows these directions and traces the route on her map.

3. Oral Interview

This kind of test is useful to start by asking students to give personal detail: their names, addresses, hobbies, likes, dislikes, etc.

a. Asking question
Care should be taken to prevent the interview from becoming an interrogator. The following question asked in rapid succession, and interrogation more than educational test.
b. Testing students in pairs
One way of making the interview less tense is to test two students at the some time. This method has the advantage of enabling teacher to hear the students talking to some one in their own peer group equal rather than interior to superior. Moreover, if teacher give them ask to perform, they will be able to demonstrate their ability to use English naturally for a real purpose.
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